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Introduction: Why should archaeologists
involve themselves in education?

Whatever the activity arranged by an archaeological organisation - a visit by pupils to a
unit's headquarters for a hands-on session involving artefact processing, school involvement
with a local earthwork or geophysical survey, or even a visit into local schools taking the
results of a local investigation right into the classroom - there are many benefits to be gained
by developing educational work.

Benefits for the archaeologists
• provides the opportunity to explain their work, developing a local understanding of

a site
• develops support for their work - both politically and financially
• fosters positive attitudes towards the protection and preservation of our heritage
• re-addresses misconceptions about archaeology in general or specific themes
• raises the profile of archaeologists and archaeology on a local level
• provides an opportunity for the archaeologists of today to make contact with the potential

archaeologists, curators and financial managers of the future

Benefits for schools, teachers and pupils
• offers the opportunity to explore historical skills and principles in real life environments
• develops a wide range of cross-curricular skills
• brings expert input into the curriculum
• provides a stimulus for a whole theme of work
• increases pupil awareness of the local landscape
• gives access to up to date and accurate information in an accessible format
• provides a chance to put theory into practice
• gives the chance to develop social skills, team work, task discipline
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However, despite these many benefits for both archaeologist and teacher, many archaeological
organisations are wary of becoming involved in the provision of educational activities. They
have a variety of concerns, which may act as barriers to the development of educational
programmes. These include:

• a feeling that archaeology may not be an appropriate subject for young children, or that
it is too specialised to find a place in the highly prescribed National Curriculum which
is currently followed in state education. This is a growing concern, especially with the
current emphasis on literacy and numeracy or 'the basics' of education at primary school
level.

• non-educationalists may well be baffled by the jargon and organisation of the school
or feel that they don't have the necessary knowledge or expertise to develop suitable
educational or teaching activities.

• a fear that such work will be too time-consuming or expensive to prepare and run.
• worries about Health and Safety matters especially with regards to site visits or concerns

that professional standards could be compromised.

Teachers too, have similar doubts, with concerns about their lack of understanding or exper-
tise in the field of archaeology, worries over resources and time implications and the safety
and suitability of any work undertaken with children in their care. Initially they may need
persuading as to the value of archaeology in education.

The aim of this publication is to help archaeologists and archaeological organisations address
these concerns and to provide practical guidance on the development and organisation of
educational activities for the 5 to 14 age range (though many of the principles discussed and
advice given will equally apply to older audiences). We hope that the mixture of general
information and specific case studies in the different sections which follow will provide the
necessary inspiration for those wishing to undertake some educational work for the first
time or those seeking to expand the work they already do.

Figure I Planning an archaeological feature (© Northamptonshire Heritage)
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Introduction:
developing educational activities

One of the strengths of using archaeological evidence with children is that it is highly visual
and tactile and therefore encourages first-hand experience. In addition archaeology is not
always a positivistic subject: we know few of the correct answers (if there are any!).

Both these factors should be reflected in the educational activities we develop, whether based
around primary evidence (objects, sites and buildings, landscapes), secondary evidence (maps
and photographs) or of an experimental nature.

It is also important to remember that these activities are not an end in themselves, they will be
used by children to develop their own understanding of subjects and therefore it is important
that:

• links are made with previous knowledge, so that new ideas are assimilated
• attempts are made to find out what children already know - what images and explanations

need to be reinforced or changed?

The key elements of successful educational activities
Ask questions
All activities should be responses to an enquiry - the questions about the sources of evidence
being used should shape the activity and be clear to the pupil. Our main role is ensuring that
the activity questions are well-focused, and able to be handled by the child.

The types of questions will depend on the aspect of the past being explored during the activity
- for example:

• 'Decide what order ... ' (chronology);
• 'Why do you think this building was constructed here?' (cause);
• 'What do you think happened to it after ... ?' (consequence);
• 'What was important to the people who used the pot?' (significance).

The level of question difficulty should be matched to the children's ability or let them set their
own. If you are undertaking an experimental or reconstruction activity there should still be a
key question: 'What skills did the people need to make this?' or 'Why is this the best design for
this object?'

Select the sources of evidence to be used
The choice of source for the enquiry is crucial - it should reflect both the focus of the activity
and the ability of the child. So one source or several sources may be selected, and these may
be of similar type (all artefacts) or of a variety (an artefact, a document, a picture). It is often
easier for children to make sense of the past by using two or three sources of the same type
rather than just one.

Define the purpose of the activity
Set the activity in terms of defined skills and concepts and provide 'enabling' information or
prepare 'open' questions during the actual activity to prompt thinking. Ask yourself during the
activity: 'Who is doing most of the thinking here?' If it's you then the activity is inappropriate
in some way.

Choose how findings will be communicated

Why is it always writing or drawing that are used when there are other methods? Venn diagrams
show continuity and change; matrices are good for sorting information; time lines focus the
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chronology of events. Talk is also an excellent way for children to develop understanding and
although there might not be an end 'product', there is often more real learning as a result.

Review the activity
It will be important to provide opportunities to review the activity, both for the pupils, teachers
and archaeologists. The archaeologist or teacher can assess individual learning through pupil
comments or written work. The pupil can also review themselves what they have learnt and
how they developed their understanding.

Identifying what has been learnt and the processes that have helped develop this understand-
ing is an invaluable part in understanding the process of making constructions about the past.
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A beginner's guide to the National Curriculum
r

England and Wales

In English and Welsh state schools the basis of the school curriculum - that is all the learning
and other experiences planned by each school for its pupils - is the National Curriculum.

The aim of the National Curriculum is to provide a clear and full educational requirement
for all pupils aged 5-16 determining the content (both skills and knowledge) of what should
be taught. It is made up of the following subjects: English, mathematics, science, design and
technology, information and communication technology, history, geography, music, art and
design, physical education, and a modern foreign language (from age n) plus Welsh (in
Wales). Citizenship will become a compulsory subject for secondary school pupils from 2002.

The National Curriculum was first introduced by the 1988 Education Act; since then there
have been several revisions with the most recent implemented in August 2000. Since
1998/99 primary schools have also been required to implement National Literacy and
Numeracy strategies with daily 'literacy and numeracy hours'.

The National Curriculum is divided into four separate stages called Key Stages, which
depend on pupils' ages:

• Key Stage 1

• Key Stage 2

• Key Stage 3
• Key Stage 4

aged 5 to 7
aged 7 to II
aged II to I4

aged I4 to I6

Programmes of Study for each subject set out what pupils should be taught at each Key
Stage, providing a basis for schools to plan schemes of work. There are some slight variations
in the subject matter covered by various Programmes of Study in England and Wales - for
example the inclusion of Celtic History in the Welsh History Curriculum. Each Programme
of Study has two main components: the knowledge, skills and understanding to be taught
and the breadth of study (context, areas of study and range of experiences) to be provided.
The Programmes of Study do not include detailed lesson plans for teachers; schools are free
to organise their own timetables and can decide what else to teach their pupils.

The National Curriculum for 2000 emphasises the need for learning across the curriculum
and the cultural, moral, spiritual and social development of pupils. The need to teach key
'learning' skills is also firmly stated: communication, application of number, information
and communication technology, working with others, and problem solving, as well as so-
called 'thinking skills': reasoning, enquiry, creative thinking and evaluation.

The History Programme of Study provides the most obvious way in to the school curriculum
for archaeologists undertaking educational work. The knowledge, skills and understanding
elements include historical interpretation and historical enquiry (using a range of sources
of evidence - archaeology is specifically mentioned). In addition, the breadth of Study Units
include a requirement for pupils to study a number of historic themes (at different Key
Stages) such as local history (prehistoric settlers are suggested), Romans, Anglo-Saxons
and Vikings, Britain I066-1500, a past non-European society such as Ancient Egypt, and a
European study before 1900 (eg the Neolithic revolution). There is also an increased empha-
sis on the use of information and communfcation technology.

The National Curriculum offers plenty of opportunities for learning about and from the
past, not only through the History Programme of Study but also through subjects across the
curriculum such as mathematics, science, geography, art and design. Some approaches and
links to the National Curriculum are further discussed in 'The cross-curricular approach'.
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National Curriculum handbooks outlining the details of the English National Curriculum for
Key Stages 1/2 and 3/4 are available from The Stationery Office: The Publications Centre,
PO Box 276, London sw8 5DT (telephone 0870 60005522) priced £24.95, or can be down-
loaded free from www.nc.uk.net.

Scotland

In Scotland, the curriculum up to the age of 14 is not determined by statute but is instead
decided by each individual school with advice and guidelines from the Scottish Executive
Education Department (formerly the Scottish Office Education and Industry Department).

The aim of the primary curriculum (5-12 years) is to provide breadth, balance, coherence
and progression. The primary school curriculum is based on broad curricular areas: lan-
guage, mathematics, environmental studies, expressive arts, and religious, moral and social
education. Environmental studies covers history, geography, science and technology. A
modern European language for all pupils in their final two years of primary education was
introduced in 1993.

At secondary level (12-16 years) pupils follow a curriculum divided into two stages. The first
two years (SI and S2) provide a general education based on the 5-14 guidelines and the broad
curricular areas followed in primary school. From 14-16 (S3 and S4) schools are advised to
base their curriculum on eight modules: language and communication, mathematical studies
and applications, scientific studies and applications, social and environmental studies, tech-
nological activities and applications, creative and aesthetic activities, physical education, and
religious and moral education. In addition schools offer a variety of short or modular courses
covering a wide range of subjects such as Latin and classical studies.

In October 1998 a review of the Environmental Studies guidelines for the Scottish
Curriculum was begun. The new frameworks will include exemplar Programmes of Study,
which will be published to accompany the new revised guidelines.

Try the Scottish Executive website www.scotland.gov.ukformore details. The present guide-
lines can be ordered on-line at www.scccc.ac.uk or obtained from The Scottish Stationery
Office (telephone 0131228 4181).

Northern Ireland

In Northern Ireland a statutory curriculum to provide a broad and balanced education was
introduced for pupils (aged 4-16) in 1990. These twelve years of compulsory education are
divided into four Key Stages:

• Key Stage 1
• Key Stage 2
• Key Stage 3
• Key Stage 4

aged 4 to 8
aged 8 to 11

aged 11to 14
aged 14 to 16

The statutory curriculum is made up of religious education and five broad areas of study:
English, mathematics, science and technology, the environment and society, creative and
expressive studies, and language studies (at secondary level only).

At Key Stages I and 2 pupils must study English, mathematics, science and technology, his-
r

tory, geography, physical education, art and design, music and Irish in Irish speaking schools.
At Key Stage 3 a modern foreign language is compulsory. At Key Stage 4 art and design, and
music are no longer compulsory and pupils can choose from history, geography, business,
political or social studies, home economics or social and environmental studies.

The main difference to the National Curriculum in England is a requirement to teach six
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compulsory cross-curricular themes and to follow a universally applicable core syllabus
in religious education. The six themes are information technology, education for mutual
understanding, cultural heritage, health education, economic awareness and careers edu-
cation (the last two are compulsory at secondary level only).

The Northern Ireland Curriculum has also been undergoing a review since September 1999
with the new curriculum to be implemented in September 2002. Details of the Northern
Ireland National Curriculum and proposed changes can be found at www.ccea.org.uk/
curriculum.htm. Copies of the Statutory Northern Ireland National Curriculum documents
are available from The Stationery Office Bookshop, 16 Arthur Street, Belfast BT! 4GD (tele-
phone 01232 238451).

Figure 2 Getting to grips with the National Curriculum! (© Mike Turner)
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Activities in the classroom
Why should we consider organising classroom activities?
A wide range of educational activities can be provided by archaeological organisations that
do not involve the use of a specific site. Classroom activities may be provided as part of a
school's educational programme of work, be a component of a site visit by pupils, form part
of community events such as play schemes or youth club activities or national events such
as National Archaeology Days. Correspondingly, the possible venues for such activities are
varied - in schools, at an archaeological organisation's base, on-site in a site hut or other
suitable accommodation, or at community venues such as village halls.

Classroom activities have many advantages:

• they do not require access to a specific site - therefore they are not seasonally affected or
conditional upon weather or other access considerations such as health and safety

• because they are not dependent on use of a single site, they can be a more accessible
form of education for local schools, providing longer-term interest and the opportunity for
archaeology to be integrated into the educational programme of work

• they can be utilised to develop a wider understanding of archaeological processes
• classroom sessions can be theme related, integrating with the school curriculum
• they can provide an introduction to, or further development of, a site visit

The possible classroom activities that could be undertaken are varied - they may involve
practical hands-on activities such as pottery analysis, more formal presentations or slide
talks, or a combination of both. Activities can also be based on a wide range of themes -
archaeology in general, the Romans, or a particular site - thus allowing archaeologists to
develop activities that make good use of their own resources but also meet the needs of the
teacher. Whatever the format or theme of classroom sessions, the emphasis should be on giv-
ing pupils the opportunity to do rather than just see or listen.

When developing classroom activities you should consider:

• planning: have you involved schools and teachers in planning suitable activities? This will
ensure that activities are focused, relevant and appreciated by local schools.

• interaction: have you considered how activities might fit into a wider programme of archae-
ological education, eg site visits or loan of handling material?

• environment: where will you hold these activities - a specially organised classroom area,
usual office space, on-site provision (eg site hut), or will you be visiting schools or other
venues? What about facilities such as toilets or an area to eat lunch?

• available resources: what could you use - artefacts, maps, models, reconstructions? What
do you need - tables, chairs, pencils, etc?

• staffing and participant numbers: how much adult input can you provide? Make sure that
teachers and helpers are involved as an integral part of the activity, possibly by providing a
preliminary training session. Remember that hands-on activities will require more adult
input than slide talks.
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Handling objects in the classroom
One of the key skills developed by archaeologists is the careful examination and recording
of finds. While many scientific techniques are applied to finds, one of the simplest and most
important is close scrutiny with the naked eye. Giving children the opportunity to handle real
archaeological material, usually only available to them in the form of 2D images or museum
displays, will spark their interest and stimulate learning.

A range of activities involving handling objects can be developed which allow children some
insight into the types of materials that archaeologists work with and the techniques by which
they interpret and record that material. The use of artefacts allows archaeologists to dem-
onstrate how a primary source of evidence is used to interpret the past - pupil activities
can extend knowledge of different materials and what they were used for, the techniques
and vocabulary in their construction and decoration, and the social, historical and economic
context in which the objects featured, as well as the physical effects of time and the problems
of survival. In addition, concepts such as chronology, changes over time, the development of
technological design, the problems of using evidence (bias, survival) and the understanding
of other times and cultures can be explored using objects. Handling objects involves the use
of a wide range of skills such as observation, classification, data handling, hypothesis, meas-
urement and recording. Object handling activities need not be a purely historical exercise,
they are also ideal for the development of cross-curricular links with science, mathematics,
English, art and design, ICT, design and technology within the framework of the National
Curriculum.

It is often a good idea to introduce handling activities by using modern objects - a pencil
box, a mug, a wastepaper basket - to ensure the children get some experience of examining
the characteristics of an object, rather than simply naming it. Then almost any safe material
(encourage children to wear gloves -latex or cotton - when handling metal and other frag-
ile objects to avoid handling damage and to wash hands thoroughly after handling finds)
can be taken into classrooms and explored by children of all ages. The objects used could be
unstratified examples of robust bulk finds such as pottery, building materials, shell and tile.
An excellent source of material to take into schools is metal finds from metal detector users.

When developing activities for pupils involving handling objects it can be helpful to recog-
nise that there are several levels of progression in the study of artefacts:

Investigation/identification - the sorting of finds is a basic archaeological activity and
further activities arising from this, such as investigation and identification, can be designed
to suit all abilities and age groups. Close observation of material is the first step in analysing
any artefact and pupils should be encouraged to do this by asking and answering a range of
questions about the artefacts:

• physical features - size, shape, material, colour
• construction - manufacturing processes
• condition - signs of age, completeness, wear, sequencing
• function/purpose - signs of use, form, design

Consideration of these questions will in turn lead to further discussion, closer analysis of
the artefacts, and research in order to help children draw their own conclusions about the
objects.

Recording - archaeologists record everything they find using standard conventions. Pupils
can use these standard conventions or can devise their own recording systems. Either way,
recording activities help develop observational skills. Simple methods and equipment that
can be used by pupils to record artefacts include adapted recording forms, rim gauges and
pottery colour charts.

ARCHAEOLOGY AND EDUCATIONAL ACTIVITIES 9



Interpretation - the job of the archaeologist goes beyond the collection and recording
of archaeological material, they seek to interpret what this material can tell us about past
societies, their culture and trade links. Pupils too should be encouraged to discover what
artefacts can tell us about the past and the problems associated with the bias in the survival
of evidence and resulting gaps in our knowledge. Artefacts can be used to develop concepts
of continuity and change, chronology and comparison of different periods. They could also
be used to explore technological aspects of different periods, examine the uses of materials
through time or the problems of decay and conservation.

Some possible activities
• The finds team: casting the children in the role of the experts, they can be asked to sort

and identify collections of finds. After an initial identification and discussion pupils can be
encouraged to draw conclusions about the original functions or purposes of the finds mak-
ing use of further observation, comparison with modern objects or reference material to
support their deductions. They can then go on to consider what the assemblage might tell
them about the site where it was found.

• Mystery objects: allowing pupils to concentrate on a restricted number of selected finds will
help highlight the use of observational skills.

• Sequencing: pupils can attempt to sequence a selection of finds. It is best to select one type
of material (pottery is probably best) and to concentrate on chronological sequence not
dating of the material - you could add modern materials or artefacts.

• Comparisons: compare particular finds to modern equivalents, eg a piece from a Roman
cooking jar to modern day cooking utensils (preferably contrasting materials such as glass,
plastic, china or Pyrex). Children can consider the differences and similarities between
modern and ancient artefacts: function, purpose and the technological processes involved
in their manufacture.

Figure 3 Children handling genuine archaeological finds
(© Northamptonshire Heritage)
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Using the Sites and Monuments Record
The Sites and Monuments Record (SMR) contains a wealth of information and resource
material that with a little thought can easily be adapted for use with pupils of all ages.

Over the last five years the Warwickshire SMR has been developing a strategy towards increas-
ing the public profile and use of the Record. This has included working in consultation with
Warwickshire County Council Heritage Education to develop suitable use of the SMR by edu-
cational groups. During 1996 a series of Local History Roadshows was established using staff
and material from the museum collection, the SMR, the local history library and the County
Record Office. The roadshows are aimed at the non-specialist audience, including school-age
children. As SMR information alone is not interesting enough to gain the attention of members
of the public, a key to the success of the SMR element to the roadshows is that the SMR data is
presented in relation to its source material, such as aerial photographs and historic maps. The
range of information and resource materials used at a roadshow has included:

• SMR Parish Index
• SMR full printouts for any important monuments that are likely to be of common local

interest
• SMR maps of the area
• vertical air photos of the area
• archaeological air photos
• replica of the Waverley Wood hand axe, and relevant SMR printout
• books such as Buildings of Warwickshire, relevant Victoria County History extracts
• practical activities such as mosaic making, using a mortaria or saddle quem are also

organised

Items such as the replica hand axe, activity sheets, mosaic making kits and copperplate
writing kits are borrowed from Heritage Education. This interactive material provides a good
way of introducing the SMR to a non-specialist audience.

Working with schools and teachers
SMR training sessions have been held for teachers, and an information sheet on SMR appli-
cations within the elements of the National Curriculum has been produced by Heritage
Education. The information sheet illustrates how the Sites and Monuments Record can be
used at Key Stage 2 to assist in the following subjects:

• History: local history
• Geography: geographical skills (making plans, using maps, using secondary sources),

places and settlement (changes in use and pattern over time)
• Science: experimental and investigative science

Sessions were held over a number of afternoons for groups of teachers who had pre-booked.
They were designed to introduce teachers to the range of SMR sites and the background
information available to them.

Two themes have emerged from the roadshows and the sessions:

• teachers are impressed with the quality and quantity of information held but they need
material to be presented to them so they can use it as part of a package.

• aerial photographs offer the greatest scope for use in the classroom in cross-curricular
activities.

ARCHAEOLOGY AND EDUCATIONAL ACTIVITIES 11



Two further educational initiatives have now been planned in consultation with Heritage
Education staff:

SMR classroom pack
Supplied on request, the pack will contain material that reflects the nature of the archaeol-
ogy in each area but the general standard will be constant. The pack will include:

• copy of the SMR index for the catchment area of a school
• details from the SMR database and sources for the more interesting sites in the area
• photocopies of extracts from historic maps
• copies of available aerial photographs (there are some areas within Warwickshire where

there will be no available photographs)
• descriptions for the types of site included, eg motte and bailey castle, prehistoric

settlement, Roman villa, cement works
• examples of how the material may be used in the classroom

There will be a standard charge for each classroom pack.

SMR aerial archaeology classroom session
There will be a classroom activity session for 9-n year olds based on the nature and uses of
aerial photographs in archaeology. The session will consist of a series of activities each last-
ing no more than 20 minutes, led by the Sites and Monuments Record Officer and a Heritage
Education Group Leader.

A series of associated worksheets will allow pupils to keep a record of the classroom activity
and although the SMR is not the most apparent feature of the activity the pupils will learn
about the SMR because all material and information has been derived from the Record. The
sessions will also cover a range of elements outlined in the National Curriculum.

Activities
• What is archaeology? Looking at the tools of the trade and the excavated material culture.
• Where are we? Extracts from maps and corresponding vertical aerial photographs will

show how looking at something from above can sometimes present a different perspective
of an area .

• Aerial archaeology. Finding archaeological sites using oblique aerial photographs, the
pupils will look for obvious (castle), less obvious (settlement earthworks) and surprising
(Roman roads) sites.

• Magical aerial archaeology! Explaining that some sites show only as cropmarks. Pupils will
spot cropmarks and imagine what the site might have been before it became buried.

• Where on the ground is the site? Locating the archaeology using maps and recording where
a site is located so archaeologists can find out more about it, perhaps by fieldwalking.

• Pottery sorting. After an imaginary fieldwalking survey of a cropmark, pottery has to be
counted and sorted. This final quick session will use Roman pottery and tile to build a
picture of a site when it was occupied.

Although the classroom pack and the activity session have not been implemented they
have been designed using the considerable experience and expertise of the County Heritage
Education Section. Indications are that they should be successful.
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Activities on site
The value of visiting archaeological sites

As museum educators can testify, children readily feel a sense of wonder when confronted
by an ancient artefact whose shape and function they can identify. The same wonder can be
generated by visiting historic sites, landscapes and archaeological excavations.

Children's excitement builds up in stages from anticipation of the visit (release from school),
to travelling to the site, stepping off the coach and entering a new landscape, and being let
loose to explore unfamiliar surroundings. Somewhere that is being visited for the first time is
a strange world of colours, textures, sounds and smells that just begs to be explored. Although
the intimacy of working with artefacts is lost, what is gained is a sense of scale, even of gran-
deur when confronted by a ruined abbey, a Roman fort or the remains of early farmsteads
and fields. The challenge for the archaeologist is to build on the child's sense of wonder and
awe, and bring the past to life using imagination and skills of interpretation. The trick is not
to present the past as a set interpretation with which to entertain the children, but as evidence
for them to interpret themselves. This involves empowering children to explore what they
see in meaningful ways. One method of empowerment is to use role-play on site. Putting the
children in the role of historical characters, or of archaeologists, is one way to liberate their
imaginations and to have them consider how we know about the past.

A great benefit of site-based work is the opportunity to put the evidence of the past into
context. Artefacts present only a partial picture of the past. They are often intimate, per-
sonal items that reveal much and yet cannot transport the child into a different world. To
go to a site is to be surrounded by the past in a real, physical way. The sense of scale can
overwhelm, and this is a powerful spur to the imagination. Using the overall impact of the
site can be a good starting point to draw the children into the process of exploration. The
task of the teacher and the archaeologist is to guide that exploration by careful program-
ming of activities and movement around the site. As the site is explored more thoroughly
so more and more details are revealed, and more questions answered. The active seeking
of evidence from the remains being explored is fundamental to the experience of site-based
learning. Structuring this search through a series of key questions is the skill of the teacher.

The role of the archaeologist is to provide the teacher with the essential information about
what can be seen and to help guide the exploration by highlighting the most relevant pieces
of evidence. This may entail looking at the site in a new way. Instead of trying to understand
a chronological puzzle, it may mean seeking to understand how the site functioned in real
life at one particular time. Questions can highlight aspects of the site during the visit, and
also guide the children's investigation of features of the site, eg:

• how did people move around the site?
• how did the lighting effects of the wall openings contribute to the atmosphere of the

site?
• where were various activities carried out on the site?
• what sounds, sights and smells would be associated with various parts of the site?

Questions will often come from the children themselves, and cover a range of topics, which
adults may not think of, may wish to avoid or consider too difficult to answer. These can
include:

• how do you know it was a house?
• where did they go to the toilet? and
• why is it all tumbled down and ruined?

One of the greatest uses for sites is to show children how archaeologists find and survey
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Figure 4 Young archaeologists with Richard Brewer at Segontium (© Young Archaeologists' Club)

remains of the past. The curiosity of children (the often asked 'How do you know?') can
be satisfied in full by seeing the process of excavation actually in progress. Better still, they
gain first-hand experience of what archaeologists do by taking part in excavation for them-
selves. Even stains in the soil can take on the aspect of something magical.

However, archaeology is about more than just excavation. Learning about a range of archae-
ological skills by actually practising them puts children in the position of being active
learners on site. This entails such activities as making choices about what to record and
how, using appropriate surveying methods, and finding out about a site by using patient
detective work. For children this is an active approach to learning that readily stimulates
their interest and can produce real data for use back in the classroom. Of course, many
archaeological tasks can be repetitive or even boring, and the activities need to be carefully
structured and led to ensure that children remain involved and keen.

Archaeologists are privileged people, dealing directly with the remains of the past, having
first-hand contact with the lives of people from long ago. To extend this contact to others,
especially to children, is a further privilege and a great pleasure.
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Exploration and imagination

Imagine what it was like to live here!
This sentence is often heard at historic sites, whether they are castles, houses, or monaster-
ies - maybe spoken as an instruction by a teacher, or exclaimed by a pupil. Sometimes there
is an alternative, 'I can't imagine anyone actually living here .. .' uttered as a teacher or pupil
looks uncomprehendingly around them. Asking pupils, especially younger ones, to use their
imagination can help to make an historic site accessible to them. But you will need to provide
the raw material of some factual information about the site and its past inhabitants if the use
of imagination is to lead to historical understanding.

I see, I hear, I feel
One way of starting a site visit is to let pupils explore in a structured way. Choose five or six
contrasting locations, and mark them on to a site plan. Give each pupil a copy of this site
plan, and ask them to visit each place in turn. In each spot, they should write down under
headings what they can hear, see and feel at that precise moment. This is best done as an
individual activity, but younger pupils may be taken to each place in small, adult-led groups.
The words and phrases that pupils come up with may be used in various ways, most particu-
larly as a basis for creative writing.

The activity can be extended, by returning to each place as a group, to think about what
might have been different in the past. Using the same headings, talk about what they might
have seen, heard, felt, at a particular time in the past. For example, standing in the cloister
at an abbey, they might have heard singing from the abbey church, soft shuffling steps of
monks' sandals or, depending on the time of day, deep silence. They might have seen monks
working at their individual carrels, or making their way to the chapter house for the daily
meeting, or taking a book from the aumbrey, or book cupboard. Maybe, if they had been a
monk at the time, they would have felt cold, bored, excited, thoughtful, worried ...

For pupils to be able to do this activity without relying on guesswork, they will need to have
been carefully prepared about how the site worked. The approach works well in sites from
all periods where it is possible to choose contrasting locations to stand in.

Presenting
An imaginative approach to site work needs to have an end point. You could ask your pupils
to follow up 'I see, I hear, I feel' by getting them to devise short conversations that may have
taken place in the identified locations. Working in small groups, pupils should choose two
or more characters, think of an event, either routine or unusual, that may have happened
there, and then record the conversation on site. Appropriate sound effects and/or musical
interludes could be added, on site if you come equipped, or later back at school. To add a
visual dimension, your pupils could also make one or more large cut-out figures to represent
the people in their conversations. If possible, you could make a return visit to the site, place
the figures in the right spot, and replay or re-enact the conversations in each place, with the
rest of the class (and other visitors) as an audience.

Picturing the past

When you visit a ruined or archaeological site with your pupils, you are asking them to look
at an incomplete representation of the past. You will be asking them to interpret the physical
evidence they see to try and make sense of how the site worked when it was in use. One of the
most important things is for pupils to realise that there is not one, definitive view of the past that
is correct and never changes. They should be aware that our understanding of the past changes
as new evidence comes to light, or as different opinions are put forward as to what is important.
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One way of helping your pupils to realise that our understanding of the past can only be an
interpretation based on existing evidence, is to use artists' impressions of a site. These can
often be found on panels around a site, or in a guidebook. By unpicking the process that has
been followed to create these impressions, pupils will begin to look at the site in a different
way themselves.

The following set of questions may be used as a framework for using impressions at any sort
of site, especially those that are ruined. If possible, give pupils, working in pairs, a copy of
the artist's impression to work from (preferably without any written detail at first). Ask them
to look at the picture they have been given, and try to position themselves so they are look-
ing at the same view from the same angle.

• Ask your pupils to record, in any way they choose, the same view as it is at present.
They could make drawings or annotated sketches, take photographs or make a written
description of what they see.

• Can they see any remaining evidence on site, which the artist may have used as a basis for
his picture? They should look for shapes made by foundations, which relate to the shapes
of the buildings, relative sizes of buildings, building materials, and any features such as
doorways or windows. Ask them to make a list.

• What things can they see in the pictures, for which there is no remaining evidence to be
seen today? Again, list this.

• Ask pupils to think about why there is no visible evidence for some of the aspects of the
site shown in the pictures? Where might the artist have found further information? They
could consider archaeological evidence, written sources about the site, comparison with
other similar sites which have survived more completely, museums and general reference
books for objects, furniture, costume etc.

• Which parts of the picture do pupils think the artist drew entirely from imagination? How
does this affect how we view the site and the people who used it?

Also consider weather conditions, the type of people (rich, poor, happy, sad, well-dressed or
otherwise) portrayed in the pictures, and the artist's own individual style. All of these have
an impression on us when we look at the picture, and colour our understanding of what it
may have been like to live in a particular place at a particular time.

Figure 5 Try and imagine what it was like! (© Mike Turner)
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Survey and recording
The survey and recording techniques used by archaeologists on excavations or other archae-
ological sites can form the basis of exciting active learning activities for pupils.

Deciding what to record and what methods to use, using authentic (if modified) equipment
and techniques, and interpreting the results - all these stages in the recording process allow
pupils to experience, first-hand, how archaeologists survey and record the remains of the past.
In addition survey and recording activities emphasise the cross-curricular nature of archaeo-
logical skills as well as providing 'real' data for follow-up work back in the classroom.

Adapting archaeological survey and recording techniques for educational activities is a
relatively straightforward process and often requires little in the way of specialised or
additional resources - it is an effective and easy way of allowing children to get involved in
'real' archaeology.

Pupils who made a school visit to the ruined Elizabethan mansion of Kirby Hall (an English
Heritage site) with the staff of Northamptonshire Heritage, were able to participate in a
range of different activities designed to allow hands-on experience of archaeological survey
and recording techniques whilst using the minimum of specialised equipment. Teacher train-
ing ensured that the activities could be supervised by only one member of staff.

The preliminary survey of a deserted medieval village (DMV) site
The fields next to Kirby Hall contain the well-preserved earthworks of a deserted medieval
settlement. Pupils were given a base plan of the area of the DMV,with fence lines and trees
marked on (as reference points), taken from the SMR Ordnance S4rvey map. They were then
asked to mark on their plans the approximate position of the various earthworks in the field.
This was followed by a closer study of one particular area of the earthworks, involving care-
ful observation by pupils to determine its shape and layout and to locate interesting features
such as nettle/thistle growth and parts of uncovered stone walls. A rough sketch plan was
then drawn and measurements added by pacing the various lines of the earthwork.

The profile survey of a prospect mound
An intriguing feature in the gardens of Kirby Hall is the 17th-century prospect mound built
on the site of a demolished medieval church. The pupils' investigation of this mound began
once again with careful observation of its shape, location and interesting features, and the
drawing of a rough sketch of its plan and profile.

The pupils were then shown how to use a dumpy level, and as a group they took and
recorded a number of measurements which allowed a profile of the mound to be drawn back
at school.

A similar activity was undertaken in connection to the canalised stream in the gardens.
Profiles of the natural and altered sections of the stream were recorded by pupils, this time
using a tape base line across the top and then taking vertical measurements down to the bed
of the stream.

The planning of architectural features
The buildings of Kirby Hall have some intricate architectural details, providing an opportu-
nity for pupils to use a planning frame to draw the features to scale either on graph paper or
on a photocopied grid on plain paper. Obviously this activity could just as easily be under-
taken on a cleaned feature on an excavation.
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Other possible activities
Kirby Hall was also the venue for a week of 6th form fieldwork - students undertook a
number of different survey techniques at the site. These included setting up a grid system
across the relevant survey areas, measured earthwork drawings, contour surveys of earth-
work features using a dumpy level, a resistivity survey of an area of the gardens and a
measured building survey of particular parts and rooms of the Hall itself.

Another survey and recording technique that has proved successful with groups of pupils of
all ages on a variety of sites is the use of a plane table and adilade to draw a plan of the
features in an enclosed area.

Obviously, the type and level of accuracy of the techniques used is dependent on the age,
ability and number of pupils, but with time and input from archaeologists most site visits
could easily include some rewarding hands-on surveyor recording work.

Figure 6 Pupils surveying at Kirby Hall, Northamptonshire
(© Northamptonshire Heritage)
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Fieldwork activities
'Real archaeology' for children?

Archaeological fieldwork is often regarded as being synonymous with excavation and, while
it would naturally be irresponsible to advocate the widespread excavation of sites by edu-
cational groups, there are many worthwhile opportunities for such groups to undertake
fieldwork activities under the supervision of professionals. These range from non-destructive
surveys such as geophysics and earthwork recording to fieldwalking and even excavation on
particular sites. Such activities provide pupils with an opportunity for practical work, and
skills-based activities lend themselves more readily to a cross-curricular method of work-
ing at all levels. An added appeal for schools can be the local aspect of such work with easy
access to sites. For the archaeologists there is the opportunity to carry out a meaningful
survey, which adds to our knowledge of the historic environment, but also enables the skills
and attitudes of the archaeologist to be explored and understood by pupils.

Possible archaeological fieldwork activities for educational groups
Building survey
A record of a particular area could be carried out; this might involve a photographic
record, documentary material or the recording of buildings at risk, eg listed buildings or
buildings of interest about to be altered or demolished. There is also the possibility of involv-
ing groups in specialist surveys, eg the English Heritage survey of Farm Buildings or the
Northamptonshire survey of buildings linked to the boot and shoe industries.

Geophysics
It is relatively easy to train and carry out work with small groups, ,although interpretation
of the results will require more input. It may be possible to widen knowledge of a particular
site and its surroundings. The main problem is likely to be access to equipment.

Earthwork recording
A wide range of features could be surveyed by pupil groups, eg medieval field patterns
(ridge and furrow) or garden features. Equipment requirements can be minimal

Landscape evaluation
This could involve mapping historic features of an area such as boundaries (hedgerow
surveys) or recording field names. In urban areas it could involve recording land-use or infor-
mation from a range of sources - maps, written records, standing buildings, oral evidence.

Fieldwalking
This is not completely non-destructive since it involves the collection and removal of mate-
rial from a site. Analysis, recording and proper dispersal of material needs to be considered
before undertaking a survey.

Excavation
A specially chosen or prepared area on-site could form the basis of investigation by groups
or there might be the opportunity for 'non-archaeological sites' to be investigated using
archaeological methods, eg Victorian bottle dumps, a ruined farm building or a Second
World War pillbox.

This wide range of possible activities can enable children of all ages to become involved in
'real' archaeology and it should also be noted that there is a growing demand for archaeo-
logical fieldwork opportunities for post-r6 and undergraduate students.

Some points to consider when planning archaeological fieldwork activities:
• What methods will be used? How will teachers/pupils be trained?
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• Relevance of work - Will the results of the fieldwork be utilised? Are they part of an
overall framework or programme of investigation?

• Post-fieldwork - Will there be proper analysis and presentation of results (ie incorpora-
tion into SMR)?

• Health and safety
• Equipment required, site access and staff input

Educational visits to excavations
Children are mainly confronted with static images of the past through textbooks, museums
and ancient monuments. Reconstruction sites go some way to providing a past in the present
for pupils, but the potential of excavation sites to create a dynamic link between the present
and the past often remains an under-used resource.

Excavation is archaeology in action and no static display, no matter how recent the work it
portrays, can act as a substitute. A visit to an excavation is a privileged moment for children
and their teachers. For this reason, and contrary to what many site archaeologists might
think, there is no such thing as a boring site for pupils - what the archaeologists are doing
is as interesting as what they are finding.

Provided provision is made for staff to interpret the site for the children and to organise
their visit, the progress of the excavation will not be impeded by the presence of schools
on site. On the contrary, the excavation often benefits from the presence of teachers and
children because of the enthusiasm they generate. There is often already a learning and
information exchange process going on, for example between supervisors and archaeology
students, and the presence of children just lengthens the cascade.

There is no doubt that an excavation which runs for more than one season provides the rich-
est educational experience - the site becomes part of the school's and children's lives. The
five-year progress from excavation to specialist monograph to popular book and the inevi-
table dilution of the excitement of discovery is short-circuited every time a child on-site asks
an education officer or archaeologist 'What have you found here?'.

On some excavations the constraints imposed by time and safety are of course potent dis-
incentives to school visits, but experience has shown that good cooperation between the
groups involved - archaeologists, developers and schools - can make visits possible and suc-
cessful. Only half a day is needed to mark out a safe viewing area with hazard tape, put
together a small handling collection of unstratified finds, and learn enough about the site to
run the school visits. Developers may be persuaded to contribute towards the costs involved
in return for the resulting good publicity.

On some sites it may be possible to use archaeology students to help show school parties
around, breaking classes into more manageable groups of ra-IS children. This may be an
opportunity for students to display unsuspected communication skills and 'provide a posi-
tive role model for the children' (in the words of one teacher). The presence of children on
site can help remind us that archaeology is about people and for people.

It would be difficult to organise a disappointing visit for pupils, but a really successful visit
could be made by developing some hands-on practical activities for pupils - pot-washing,
dry-sieving, recording of features, or activities known to have been practised at the site -

r
such as weaving, grinding grain, flint knapping.

The main problems with organising site visits to excavations lie not on site but off. Firstly,
schools like to plan well ahead but the funding and organisation of excavations often oper-
ate on a much shorter timescale. Secondly, few teachers have any archaeological experience
- initial motivation for a visit to a site may be the local rather than archaeological interest.
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Finally, visits need to be closely linked to the school curriculum and, where the period of the
site in question does not feature in the National Curriculum, it may be necessary to develop
the cross-curricular aspects of a visit.

Some may be sceptical about the value of this kind of work, but children are after all, the
taxpayers, teachers, archaeologists and developers of the future.

The training excavation
In the days of developer-funded archaeology, there is an increasing demand for the provi-
sion of fieldwork training opportunities for older pupils (usually 16+) and undergraduate
students.

Although the Archaeological Field Unit of Cambridgeshire County Council has a commit-
ment to educational work we do not run training excavations purely for their own sake.
Instead we have a commitment to identifying suitable excavations for volunteers and for
organised training excavations. Volunteers must be 16+ but for the training excavation the
minimum age limit is 14years of age.

From 1996 to 1998, the AFU ran an annual training excavation at Milton, just outside Cam-
bridge. Funded by East Waste Ltd, the company who owns the land and will turn it into
landfill, the excavations took place during the summer, aiming to coincide with the school
holidays, and lasted for four weeks each year. It was an ideal opportunity to provide training:
funding had been agreed in advance for the three seasons, they could take place at a time
convenient to the AFU and to paying students, and the excavations could be organised well in
advance, giving plenty of time to fill the places, and to organise activities and lectures.

Numbers
The best number of participants depends on the size and circumstances of a particular
project. We found that twelve was the optimum number, taking into account site accommo-
dation, transport (our minibus seats seventeen) and our desire to distinguish our training
excavation from volunteer excavations by providing a good ratio of tutors to students - one
paid archaeologist to four students - in addition to a full-time site director.

Funding
Although participants were expected to pay for their tuition, the training excavation was not
self funding. Student fees paid for the full-time staff tuition, but other costs - site accommo-
dation, transport, machine hire, specialists, and post-excavation costs - were not covered.
It was necessary to have other sources of funding and we looked for partnership funding
from a number of sources.

Age range
During the first year the minimum age limit was 12. Only a small number of students of this
age took part - we found that long days, hard physical work and safety considerations did
not create an ideal setting for 12/13 year olds. The age limit was raised to 14; the most suc-
cessful groups tended to be those with a wide range of ages.

Tuition and activities for students
We aimed for a blend of formal tuition, lectures, practical experience and activities carried
out on site over the course of one or more weeks with a working day of 9am to 4.30pm.
Students were divided into groups based broadly on age as those students still at school had
a very different way of learning to those no longer in full-time education. Lectures included
'Studying documentary sources' and 'What finds can tell us about the past'. Activity sessions

ARCHAEOLOGY AND EDUCATIONAL ACTIVITIES 21



covered two areas: practising archaeological techniques besides excavation, such as basic
surveying or wet sieving, and looking at ancient technology with activities such as flint
knapping and woodworking.

Certificates
All students received a certificate of attendance listing their achievements. Those over 18
were able to enrol on the CATs scheme with Cambridge University Board of Continuing
Education (Madingley College) to gain credits towards a degree, whilst students of particu-
lar ability under 18 received a certificate of achievement. The training received accreditation
from Cambridge University Board of Continuing Education and CBAMid Anglia.

Other considerations
All our students needed to provide medical details before they started and those under
18 had to have parental consent. Students under 16 had to be members of the Young
Archaeologists' Club (those who were not were joined through the AFU). We did not provide
accommodation or meals for any of the students; they had to make their own arrangements.
The AFU's responsibility for students thus began each day when they reached the site at
9am (or were picked up in Cambridge) and ended at 4.30pm when they left or parents met
them (or were dropped off in Cambridge.) Insurance was covered by the County Council's
Public Liability and by the CBA for those students under 16.

Figure 7 Fieldwalking with primary school children (© Stephen Wass, Greatworth Primary School)
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Fieldwalking and finds processing
Fieldwalking is a technique familiar to archaeologists, which involves the collection and
study of material remains that can be picked up from the surface of disturbed ground, nor-
mally after ploughing. It can be used both as part of a wide-ranging survey to investigate a
whole region or to focus on the immediate locality of a chance find or a known monument.

As an activity it is particularly well suited to school groups as it does not demand expensive
technology, is comparatively risk free, provides work for large numbers of individuals and
can be both great fun and lead to genuine discoveries making a real contribution to the body
of archaeological knowledge. However, unlike straightforward survey work, fieldwalking is
invasive to a degree and does change the archaeological record; it is not an activity to be
indulged in casually without suitable planning and back up. This makes it an exercise perfectly
suited to collaboration between archaeologists and teachers. The archaeologist gains access
to a work force made effective because of high levels of motivation on the part of children
to 'find things', keen eyesight and the fact that children are a good deal nearer the ground
than we are! Teachers gain access to expertise and training and an opportunity to undertake
a genuine investigation, which can contribute to many areas of the curriculum.

As an educational activity it needs to be undertaken in three phases: in school, in the field
and back in school. The work is best done within the context of a real fieldwalking exer-
cise, perhaps as part of a wider project initiated by the archaeologist although occasionally
schools themselves have instigated explorations.

The first phase should involve an introduction to the project: its aims and methodology,
explanation of the methods to be used, and training in both fieldwalking techniques and, in
particular, the identification of relevant materials and artefacts. In class this could include
work in mathematics involving measurement and coordinates in setting out a grid, as well
as a scientific examination of a range of natural and artificial materials and what they can
be used for. The archaeologist takes the key role in explaining and demonstrating while the
teacher provides the links to the curriculum and organises any follow up.

Out in the field the teacher is responsible for organising the children into groups and ensur-
ing that they work in a way that is well disciplined and safe. The archaeologist will be on
hand to supervise activities such as locating and surveying the exact area to be searched
and then to act as consultant as the fieldwalking gets underway.

The third phase begins back in the school where the finds are washed, sorted, classified and
recorded. The teacher may well be able to supervise most of this work relating it to aspects
of the mathematics curriculum and perhaps finding a variety of IT solutions to presenting
and analysing the data found. Further visits by the archaeologist to the school or by the
pupils to a local museum may be necessary to help in identifying the remains as they are
washed and sorted. Finally, great emphasis should be placed on actually communicating
the discoveries that have been made, both to the archaeological community and the local
community.

A project on this scale would take up a large slice of the timetable, which in most schools
is already under pressure. This means that all parties must be quite sure of the educational
value of the work and find ways to integrate it sensibly within their curriculum planning.
However, it can be made to work effectivelx to the point where there are several instances
of OFSTED commenting favourably on the outcomes of this kind of investigation and the
excitement, commitment and enthusiasm for learning that it can generate.
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The cross-curricular approach
Archaeology across the curriculum

One of the major barriers to involving schools in educational work is the feeling of many
teachers and archaeologists that archaeology has no place in today's curriculum. However,
although there are few places where the National Curriculum specifically uses the word
archaeology, a more careful analysis of the National Curriculum guidelines reveals that the
skills, concepts and attitudes associated with archaeological practice are ingrained in not
only the Programme of Study for history but also in cross-curricular subjects such as geog-
raphy, mathematics and science. The opportunity is there, for the committed archaeologist
and enthusiastic teacher, to devise a relevant, focused educational programme that will meet
the needs of pupils of all ages, especially in the fields of historical enquiry, local and environ-
mental studies and scientific analysis.

Some possible curriculum links
History
Developing historical skills and concepts such as using artefacts, buildings and sites as evi-
dence. Interpretation by archaeologists and representations of the past. Input into history
Study Units such as Romans, Saxons and Vikings in Britain, medieval realms or local study
(particularly the prehistoric settlers).

Geography
Making plans, maps and sections. Using and interpreting aerial photographs, investigating
location, growth and change of settlements. Conservation issues.

Maths
Laying out grids, plans and sections. Analysing and recording data from fieldwalking.
Measuring artefact dimensions.

English
Making site reports. Devising site tours or guides. Using non-fiction information sources.

Science
Application of science - hypothesis and deduction. Obtaining evidence, analysis and evalua-
tion. Classification. Life processes such as decay. Environmental archaeology.

Technology
'Ancient technologies' such as pottery manufacture. Computer systems and models. Project
design. Evaluation of materials.

Art
Investigating past styles, eg mosaic patterns. Looking at social and cultural contexts of art styles.

The recent changes in the National Curriculum have increased the emphasis on the teaching
of the basics of literacy and numeracy at primary level. This means teachers are under pres-
sure to reduce the amount of time spent on other subjects such as history and geography. A
cross-curricular approach to archaeology is one way to ensure that schools still find time for
it in the crowded curriculum.
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Looking at landscapes

Throughout history, people have made their mark upon the surrounding environment. The
activities of past peoples have left permanent reminders of their lives on the landscape.
Many of these are still visible today, from Iron Age hillforts to the industrial heritage of our
towns, exerting an influence upon our present environment. These remains are the historic
landscape; the man-made heritage surrounding us contains fields, settlements and artefacts
found both above and below ground. It is a unique legacy from the past with an important
role to play in the lives of people today.

The historic landscape is a valuable resource for educational work, providing as it does a
wealth of information about peoples in the past - their daily lives, beliefs, culture and sur-
roundings. For much of the prehistoric past it is the only source of clues to our understanding
of those times, while a combination of written and archaeological (material) evidence is
needed to give a full picture of historical periods. In addition, the landscape is undergoing
constant change; an awareness of this change and the consequences of human activity on
the environment in the past is necessary to provide the next generation with the understand-
ing they need to protect and conserve our heritage. Educational visits that focus on activities
in the historic landscape are an exciting and unique way for pupils and schools to approach
a wide range of educational skills, both in terms of historical enquiry and across the wider
curriculum.

The practical problem-solving approach involved in looking at landscapes has many links
with the wider educational curriculum. This approach includes investigation, careful record-
ing, data collection and evaluation, leading to communication of that information and
understanding through a variety of written, oral and audio visual forms of the concepts used
by archaeologists. Many of these activities can be approached in a way that will provide
opportunities for cross-curricular work by pupils. Some of the possible links between the
wider educational curriculum and the historic environment are shown below.
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Urban landscapes

Britain is a highly urbanised country. Most people live in towns and cities, and yet the word
landscape often summons up images of green fields or attractive moorlands. Apart from
where we live, streets are something that we travel through, taking little notice of our sur-
roundings until we arrive at our destination, be it office, shop, pub or cinema. We seldom
realise that when walking down our local high street, we are in fact walking through an
historic landscape. The task of teaching children to appreciate their everyday surroundings
involves helping them to see the familiar in new ways. The very importance of using the
urban landscape for teaching is that it is all around us, starting with the school building
itself. It is commonplace, and easy to visit and study. An added bonus is that it helps to
correct the impression that archaeology is simply about digging holes in the ground. An
appreciation of buildings and street plans is as much archaeology as is the excavation of a
Roman villa.

Preparation
One advantage of studying archaeology in a town or city is that there are various resources
that can be used to provide the context for what the children can see with their own eyes.
A visit to the local reference library should quickly result in the finding of early maps show-
ing the growth of the town over at least the last 100 to ISO years. The changing pattern of
streets can be plotted, the growth of urban sprawl onto once green land, the disappearance
of medieval boundaries and the changing use of space from housing to industrial activity to
public facilities can all be seen on a map.

Other documentary evidence can also be useful. Early census returns are another valuable
source of information. The census data can yield a great deal of information about the social
class of people living in the buildings being investigated. Early town directories can also be
used to identify the location of businesses. Local archives may contain police reports of the
bombing raids during the Second World War which can be used to find evidence of bomb
damage influencing the present layout of buildings in particular streets. Old photographs
can be used to trace changes in street scenes over time.

Organising activities
The logistics of using an urban landscape with children can seem off-putting. Towns can
be dangerous places and care must be taken to ensure that enough adults are present to
ensure the health and safety of the pupils. The last thing you want is for an archaeology
lesson to turn into a practical session on road safety. Particular areas of town are likely to
be busy, such as the main shopping or tourist centres. Residential areas are likely to be qui-
eter, although even these can have their problems, for example if you are working in streets
near the local football ground, you may want to check the fixture list to make sure your
party will not suddenly find itself in the midst of football supporters flooding to or from
the ground. Depending on the age of the pupils, you may need to ensure they are not easily
distracted by the attractions offered by the various shops in the area.

Transport
If you are fortunate then transport will consist of a short walk from the school. If a coach
has to be used then the problems of parking in towns may mean pupils will be dropped off
some way from the area in which you intend to work. In any event, a great deal of walking
with pupils in tow will take place during the day. It is here that the importance of health
and safety is critical. A short excursion to go round the anticipated route beforehand should
enable you to identify places where special care will need to be taken, eg blind corners on
roads, areas of pavement relaying or road works.
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The importance oflooking
A large part of the skill involved in understanding a townscape is to learn to lift the gaze from
the pavement to the roof tops. Encourage children to look about them and explore beyond the
doorways and windows of the ground floor. Look downwards for Victorian shoe scrapers, look
closely at window frames, gaze upwards to see changes in roofline and chimneys. It may be
helpful to use a simple task sheet to focus children's attention on key features of the buildings
they are investigating. Don't just look at the front of buildings; explore the sides and rear. Each
can tell its own story of changes to the building since it was first put up. Explore the street
itself: what surface are the children walking on? Is it paved, and if so, with what? What evi-
dence is there for changes in street lighting over the years? Take a look at street names, these
can often reveal a great deal about the past history of an area. The great virtue of studying
urban archaeology is that it teaches children to see their surroundings in new ways, and to
gain from that a new understanding and respect for their own local heritage.

Experimentation and construction
There is no doubt that by 'doing', history is brought to life in a more meaningful way for
many children. It provides encouragement and stimulus to think about the past, the skills of
the people, the differences in others' lives from their own, and the time taken and methods
used to achieve routine but essential tasks. It also teaches them to question their history
books and teachers in a more meaningful way! Therefore, all experimentation and con-
struction requires debate and evaluation.

The word 'reconstruction' implies an accurate reproducing of the past. In reality, children
will more usually undertake activities involving construction. Construction is reproducing
the past to achieve a successful result often using materials not available in the original
time period or without evidence of an original model. Construction is probably a more prac-
tical approach when the materials required are not available, present a health hazard or
with repeated use would quickly wear out and be too expensive or impossible to replace.
Experimentation, too, often requires a use of skills, techniques or materials for which no
evidence exists - for example 'how did they climb up the inside of a round house roof?'

There are, of course, constraints on what can be done and what can be achieved with pupils.
It is essential to provide situations that are appropriate to different age groups. Learning
from activity situations usually requires adult supervision and intervention.

Skill progression
It is not possible to take a skill and expect children to construct a situation where they can
demonstrate that skill from a base of little or no knowledge. For example the activity of
weaving on a warp-weighted loom may need to be approached in stages.

• Present the children with a loom and provide instructions on its use.
• Present children with the simple apparatus to construct a loom and achieve success in

producing a piece of material.
• Challenge them to discover ways to make patterned material with the loom.
• 'Commission' a piece of material.

Consider the skills and progressions in, for example, food preparation, moving and erect-
ing objects, material production and colouring; you can also consider problem-solving with

r

materials available in specific past time periods.

Health and safety
It is important that all activities are assessed beforehand to ensure that they are appropri-
ate, have Risk Assessments completed, and that levels of adult supervision are established.
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Parents/Leaders should be informed beforehand of the activities that their children will be
involved in and should sign permission forms stating that they understand the activities, are
.giving their consent and have had the opportunity to ask any questions they may wish to.
Often experts will be used who have limited knowledge or experience of child management
or safety requirements and must be trained or supervised. Often activities are unhygienic -
some materials are covered by hygiene regulations - and cleansing materials should always
be available and supervised in their use, especially if food is to be consumed throughout the
day. Use of historic cooking methods also raises Health and Safety issues.

A concrete result
Mementos are important. Can the child make something personal which demonstrates a
skill, has an historical context and demonstrates success, such as a piece of weaving or a
clay pot?

Some activities are of the size and complexity to be 'one-offs'. Building a round house, a
large and exciting project, falls into this category. There are many stages to the successful
conclusion but there must be a driving, stimulating presence to the project, especially when
some tasks become tedious. Educational projects of this type require planning and prepa-
ration and, once started, sustained effort to achieve a successful conclusion. The level of
supervision, Risk Assessments, constraints and controls should reflect this. Most projects
have a financial implication, which is not often fully appreciated before starting. Ambitious
projects with children require a continued commitment to ensure a successful end. In return
many issues will be raised which are superb for discussion and debate, and once finished
the construction will give participants a continued sense of achievement and ownership.

Figure 8 Experimentation and construction with children! (© Mike Turner)

IT
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Role-play and drama

• to get children to act out the people whom the archaeologists are investigating

Visions of hundreds of children clad in blankets, trudging over a hillfort, being 'Iron Age
people' spring to mind here. This type of activity can easily be both poor drama and poor
historic learning since children cannot be Iron Age people, they can only be themselves pre-
tending to be Iron Age people. In order to ensure that a worthwhile learning experience
takes place there is the need for considerable research by the children both before and after
the event .

• to provide children with the opportunity to act out being the archaeologists or other experts
themselves

This is a far more effective approach which provides concrete learning opportunities for
children to gain a greater understanding of archaeological processes or sites. For example,
if we ask children to pretend to be archaeologists about to investigate a significant site then
they will not only understand the problems experienced in interpreting evidence or con-
vincing developers of the importance of history, they will also in the process, achieve an
understanding of history and of the period being investigated.

r

It is difficult to show on paper how drama works as it is about doing and not reading.
However, archaeologists should certainly try to develop these activities (with help from
local drama specialists) since drama and role-play are effective tools for exploring the par-
allel of the past to the present. Only by looking at the past can we understand the present.
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The Young Archaeologists' Club

It is important that children are made to feel that archaeology is fun, that engaging with the
past is not just something they learn in school as part of history. The Young Archaeologists'
Club exists to provide youngsters with such opportunities, unrestricted by the school curric-
ulum and where they can share an enthusiasm for the past with like-minded young people
and adults.

The Club was founded as Young Rescue in 1972 by Kate Pretty in Cambridge, and now con-
sists of ss local branches and over 3,000 individual young people. It has been coordinated
by the Council For British Archaeology since 1993 and it is now the CBAwho is responsible
for ensuring that the Club functions smoothly in the interests of its members. The Club is
open to all young people aged between 9 and 16 (8 and 16 in Scotland) although people of
all ages can join as supporters of the Club.

The administration of the Club is in the hands of paid staff within the CBA office, overseen
by the YACAdvisory Committee. The Committee consists of branch representatives cover-
ing different areas of the United Kingdom. One of the Committee's primary responsibilities
is its duty of care towards the children who are members of the Club. Ensuring that the chil-
dren have a fun and worthwhile experience of archaeology is coupled with the concern for
their welfare while attending Club events. It is for this reason that the volunteers who run
the local branches of the Club are vetted before being approved, with minimum standards
of behaviour laid down for their contact with children.

The local branches of the Club are run by volunteers, who must be approved by the YAC
Advisory Committee. Ideally, each branch should have a team of people, of mixed gender,
who run its activities under one or more approved leaders. Branch leaders and approved
assistants come from various walks of life and all devote valuable time and effort to involv-
ing young people in archaeology. Branches need a local venue; somewhere to meet and
carry out activities. In some cases this is a local museum whose staff are involved in running
the branch. Some museums merely act as a venue for a branch run by others. Archaeological
field units are ideally suited to help to run branches and the input of professional archaeolo-
gists is highly valued. Where possible, branches should be supported by several individuals
or organisations. This helps to spread the workload and ensures that there is a good mix of
knowledge and skills amongst the branch organisers. It also means that a branch can con-
tinue to function when one of its leaders moves away to a different area.

Setting up a local branch of the Club is straightforward. Anyone wanting to set up a new
branch should contact the CBA (or CSA in Scotland) for advice. It may be that a branch
already exists nearby and the best course would be to help there rather than begin a new
one. If a new branch is to be established, a proposal form will be sent to the prospective
branch leader to fill in. Each leader and assistant will also need to complete an application
form, providing names of two referees who have known the applicant for at least five years
and can vouch for their character. Branch and leader/assistant applications will be consid-
ered by the YACAdvisory Committee. A branch is formally accepted as part of the YACupon
approval by the committee and is then eligible for a one-off £50 start-up grant.

The CBAwill provide training and support for leaders of branches. A major element of sup-
port is that all branch activities are covered by public liability insurance. Ensuring that the
Club complies with child protection legislation is also a responsibility of the CBA. Leaders of
branches will also have the opportunity to attend training weekends where they meet other
leaders, swap ideas and share experiences, as well as receiving training in such things as
first aid and carrying out health and safety risk assessments.

Branches normally hold ten meetings a year and organise a variety of activities that fit in
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with their local circumstances and suit the interests of their members. One aim of the Club
is to get across to children that archaeology is about more than just digging. However, some
branches do manage to engage their members in excavation. Others carry out other forms
of fieldwork and can make a significant contribution to the Sites and Monuments Record.
Many meetings, however, are held indoors and can include activities such as talks, experi-
mental archaeology (eg making pottery, weaving, making models, replicas, mosaics and
murals or even building a prehistoric roundhouse). The key elements are that the activities
should be fun and informative. Some of the members may well wish to study archaeology
at university and enter the profession but not all. Either way it is to be hoped that in adult
life they will carry with them the memory of archaeology as worthwhile, stimulating and
enjoyable and wish in turn to pass this on to their own children.
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PART TWO

Organising activities





Introduction: plan, plan and plan again!
This chapter gives practical guidance on the organisation of school visits and activities and
providing for special audiences. It provides a set of essential 'dos' and 'don'ts' which should
be remembered when you set up your own visits and activities, and explores the wide range
of types of visits and activities that could be developed, along with learning methods and
ways to organise educational activities.

Planning is the essential requirement in organising school visits, especially for primary chil-
dren but also for secondary and college students. It doesn't take much time, saves all sorts
of hassles, and ensures that the children/students get the most out of the visit.

Planning is as much your responsibility as it is that of the teacher. Think about the practical
and educational needs of teachers and children as well as what you would like them to get
out of the visit. Put together a checklist and use it for each visit. Make sure you have gone
through the checklist with the teacher before the visit, but don't assume it will be the same
teacher on the visit as the one with whom you discussed or booked the visit!

Figure 9 The perils of forgetting to plan (© Mike Turner)
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In school or on site?
A visit to a site, or by a specialist to a school, is an important part of a child's education.
Both the Qualifications and Curriculum Authority and the Office for Standards in Education
encourage such visits. However, organising these activities is not an easy process with a
number of factors making it increasingly difficult.

• Pressure on classroom time has increased recently with the introduction of the National
Literacy and Numeracy programmes alongside existing curriculum requirements.

• Transport costs have increased, especially with the introduction of seat belts on coaches.
• New regulations mean that schools cannot require parents to pay for trips, but instead

invite contributions. This can leave them short of funds or subsidising those pupils who
don't pay.

• The adult to child ratio for a trip is higher than in the classroom, so additional adults will
be required to accompany the group.

• There are important health and safety considerations for a school trip, with specific
insurance requirements.

All these factors mean that teachers are looking to achieve as much as possible when they do
take a class out of the school and in some cases are not making as many visits as they might
have done in the past. Schools may, therefore, prefer to invite you into the classroom to talk
to the children instead of making a trip out to the site. It is important to be clear about the
educational value of both types of visit when deciding what activities to offer.

A site visit is a valuable learning experience, providing:

• a memorable experience for the child, and one which they consequently value highly
• an opportunity to see and do things which are not possible in the classroom
• a break from the usual classroom routine
• a high staff to pupil ratio
• an excellent stimulus for pupils with learning or behavioural difficulties
• an opportunity to encourage collaborative working and develop social skills

Sites and monuments are very difficult for children to visualise, so a site visit can help them
to appreciate scale, form, function and context.

A visit to the school by a specialist has these advantages:

• a visitor is seen as an expert by the pupils
• certain activities can be more easily achieved in the classroom
• it is easier and simpler for the school to organise and fit in with other demands on their time
• it avoids transport costs, which can be prohibitive for schools in certain areas or a long

distance from the site
• it avoids access issues, especially for pupils with physical disabilities
• it is usually simpler and easier for the unit to organise with fewer demands on staff time,

less disruption to work on site and no need to worry about wet weather or access
• several classes can be visited in one session

In summary, a visit by the class to a site has many benefits. It is an excellent learning expe-
rience for the pupils, and teachers will often take several weeks to do the follow up work
generated by such a visit. Moreover, it is an enjoyable and rewarding experience for all the
pupils, regardless of ability - there is no substitute for seeing the site in its context and the
objects in the place where they were found. However, there may be situations where a visit
to the site is not appropriate, either because of the nature of the site or the pressures on
classroom time. In this situation a visit to the school by an archaeologist would be a desir-
able alternative.
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Visits by schools to sites and historic landscapes

All of Britain is an historic landscape. The local environment of schools and homes contains
multi-layered evidence for people's activities in the past - some instantly recognisable, some
eroded by time. This resource is a valuable aid for those wishing to bring both local and national
history alive. Studying the local environment has long been acknowledged as a powerful means
oflearning and indeed the importance of local history is enshrined in the National Curriculum's
Programme of Study for History. More than that, the National Curriculum recommends that
the school's local environment is used as a focus for the teaching of a wide range of curriculum
subjects. Well used, the landscape can help make learning enjoyable and contribute to pupils'
understanding of past and present alike (see 'The cross-curricular approach', p 25-26).

Any visit out of school is a time and resource intensive undertaking for a school and teachers
will be seeking to make the most of the opportunity to explore themes across the curricu-
lum. A cross-curricular approach to a landscape study can easily be developed and provides
the most opportunities to ensure that the educational work undertaken meets the needs of
teachers and schools. Discussion with teachers and schools will help to develop a range of
cross-curricular approaches, but in addition it is worth remembering the emphasis of the
National Curriculum on the importance of key skills such as data handling and problem solv-
ing. A practical hands-on site visit is a good way to develop these skills.

The materials and equipment needed to look at landscapes are simple and are often readily
to hand. Consider extending the value of landscape visits beyond the day of the visit itself,
with support for work back in the classroom making use of source materials. These could
include: modern Ordnance Survey maps; easily obtainable historic maps (early OS edi-
tions; tithe maps; enclosure awards etc); historic landscape characterisation maps; Sites and
Monuments Record data - to identify and document previously recorded features - and cop-
ies of aerial photos. Don't forget to ensure that the pupils are involved and to give them the
opportunity to make their own record of their visit - this might involve using notebooks,
drawing/art materials, simple cameras or measuring equipment.

Planning is essential for an enjoyable and productive day, and a visit should tie in with class-
room work before and after the trip. Establish broad interpretative themes and some sense
of chronology - use devices like multiplying grandparents' ages (around 40 generations per
millennium) and simple time lines to illustrate depth of time.

Be sure of your itinerary and do not overload the day. Ensure the trip is not too long as some
children are not used to walking. Make the day an adventure, a journey of discovery through
time and space. Have just three or four set pieces, dramatic and revealing landscape events,
and have material, including stories, prepared for each. Disguise your prior knowledge so that
children experience the pleasures of discovery and gaining understanding through observa-
tion, recording, and interpretation. In most parts of Britain something new really will be found
during your trip. Make a big deal of such discoveries, even if they only add detail to known
landscapes, and allow children to feel they own them and their historic meanings.

Relate everything to the children; never assume your vocabulary is understood. Don't tell
everything; get the children to question. Give individual children clearly specified tasks or
responsibilities for recording or remembering particular sites, features, or themes.

Don't forget health and safety - supply the school with a health and safety risk assessment to
ensure parental agreement for the trip. It is important to specify clothing requirements, footwear,
refreshments etc, and to ensure a number of first-aiders are among the adult contingent.

Learning to read historic landscapes takes time; don't expect children to see all that you can at
their first attempt.
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Use this opportunity to transmit your own enthusiasm to inspire understanding and respect
for the historic landscape in the minds of its future curators, and find relevance within it
for other aspects of their lives and education. You will learn as much from young people's
pertinent questioning as they will from your expertise.

Visits to schools
With increasing demands for time on the school timetable from initiatives like literacy and
numeracy hours, many schools will prefer to have archaeologists bringing material into the
classroom rather than take their pupils out of school to visit the archaeologists (see 'Activities
in the classroom', p 8-10). The main purpose of visiting the pupils within the school is to
present them with a real live archaeologist to talk to (you become the visiting celebrity), and
genuine artefacts for them to see (and preferably handle). Work in the classroom is more
limiting than work on site, in the landscape or in the museum. There is less scope for exhibit-
ing archaeological processes or placing the archaeology in its wider setting. However, this
can be made into a virtue by forcing pupils to pay close attention to a detailed examination of
artefacts. Of course, the items you take will need to be capable of transport in safety, both for
the artefact and for those carrying them. No matter how tempting, carrying a heavy rotary
quem can be damaging to the health, and that unique piece of textile is probably best left
behind in the store.

Always remember that you are the visitor; the teacher is in charge and will dictate the pace
of the visit. The teacher should tell you exactly what they want from the visit, although this
is not always the case in practice. The visit will need to be very tightly focused, aimed at spe-
cific learning outcomes. It is always tempting in the classroom setting to 'stand and deliver'
a didactic talk rather than set group activities based on the material you have brought.

The whole class can be involved in discussion you have generated, but the practical element
of the visit should take place in small groups. This often means giving up control of the arte-
facts and allowing relatively unsupervised handling of the material. This may determine
which artefacts you bring, with the more fragile/precious items reserved for display to the
whole group as a talking point or emotive stimulus.

Careful planning will define clearly the precise aims of the visit (how it fits into the scheme of
work being used by the teacher), and its structure. Unlike a visit to a museum, the class will
not normally be assisted by large numbers of non-teaching adults and parents. The adult:pupil
ratio will usually not allow working in small closely supervised groups. This may not matter
when dealing with older children, but is important to remember for work in primary schools.

Often schools will try to get the most out of a visitor, and you may find yourself lined up for
two, three or even four classes to service during the day. It is not unusual to find that three
classes have been combined and you are faced with 100 eager faces in the cavernous space
of the school gym or dining hall. While you will need to accommodate the demands of the
school, you will also need to ensure that the visit will lead to a worthwhile learning experi-
ence for the pupils. It is far better to have to repeat yourself to more than one class than
to lose impact by having to cope with classes brought together. Also, the pupils will be on
familiar territory. They will not be overawed by being in a strange environment and their
behaviour will not have been directed into different patterns by the process of travel and
entering someone else's space. You may have to work harder to establish your control of the
activity and keep their attention. However, your status as visiting celebrity will help and
provides a rare opportunity to be the centre of attention.
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The organisation of learning
A successful visit will depend on you being able to answer these questions:

• Why is the group visiting?
• What will they do?
• How will they be organised?
• When will they do things?
• Where will they do things?
• Who will lead the activities?

Answers to these questions will also involve consideration of the basic principles of organis-
ing learning during a visit, which apply to any visit or session organised for an educational
group - whether on-site or classroom based.

Objectives/learning outcomes
The starting point for any visit is its educational purpose. Why are the students visiting the
site? What do you want them to learn, experience, achieve? What does their teacher want from
the visit? The learning objectives could be related to a specific area of knowledge, such as find-
ing out how people lived in a town in the Roman period, or about archaeological processes, for
example, how we find out about people who lived in the past. It is important that the objec-
tives are realistic for pupils of a given age range and relevant to their learning in school.

Activities/ experiences
Once you have decided what you want to achieve with the class during their visit, you need
to decide how you will do this. In which activities and experiences do you want them to
engage? This will of course depend on a number of factors, including the nature of the site,
the materials that you have available, your learning objectives, the skills and experiences of
your staff, the length of the visit, and the age of the pupils. As a general rule you should plan
several different activities for the session, remembering that variety, pace and novelty will
keep the visitors interested.

Recording their work
The teacher will usually wish to do follow up work in the classroom and it can be useful
for pupils to have some record of the key elements of the visit. However, this needs to be
balanced with the amount of time such recording will take. It shouldn't constrain the learn-
ing experiences, which are the point of the visit. There are various ways for pupils to keep a
record during their visit:

• worksheets: a set of questions. Beware of setting too many questions or using closed
questions, as the drive to answer these can replace the real purpose of the visit.

• activity sheets: describe the task or activity and act as a prompt for pupils doing that activity.
• sketching: a good method of recording but it can be very time-consuming. It should be

done for a specific purpose, eg to use for comparison or as the basis for follow up work.
• notes: making relevant notes can be a very good recording method for older pupils, but

younger pupils will need guidance, eg a question for them to find several answers to.
• reporting back: when working in groups a member of the group (or the adult) takes notes

about the activity, which are then reported back to the whole class.

Organising the group
There are several ways of organising the class during their 'visit which should be appropri-
ate for the activity that they are undertaking. Factors like the size of the room and ease of
movement around the site may require the class to be split into smaller groups. The teacher
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can usually split the pupils into existing groupings, which will save time and put them into
familiar working groups.

• whole class: working with one person talking to the group. This will be necessary at the
start and finish of the visit, but is not advisable for long periods. It is easier to engage all
the pupils in an activity when they work in smaller groups.

• split group: splitting the class into two groups may be necessary if the room or site is small.
This allows the two groups to do different activities and then swap over.

• small groups: a good size for small groups is 4-6 pupils. Each of the groups could be
working on a different activity or the whole class could do the same activity working in
groups. Small groups encourage collaborative working and allow one person (which may
be the adult) to act as recorder or reporter.

• individual: pupils working on their own on an activity. This is appropriate for recording,
sketching or mapwork.

Timing of activities
Working out how long an activity takes is often a question of experience. As a general rule,
plan activities that will take about 20 to 30 minutes. Longer activities can cause pupils to lose
concentration and shorter activities don't allow sufficient time for them to really engage.
When planning the timing for the whole visit, remember to allow time to organise pupils
into groups and to move them from one location and/or activity to another.

Staffing
Supervision of the group should remain with the teacher, but remember that if you split the
class they will not be able to supervise all the children. Each class should also have accompa-
nying adults to a ratio of at least one adult to ten pupils. These adults may be parent helpers
who can assist individual pupils, but should not be asked to undertake organisational tasks,
like dividing the class into groups, or supervision of the pupils.

You will need to have staff available to help during the visit, namely someone to talk to the
whole group on arrival and before they leave, and people to lead the activities. If the class is
split into groups you will want to have one adult with each group.

Figure ID A study in concentration at Caerleon Roman amphitheatre
(© Young Archaeologists' Club)
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Health, safety and the law
It is important when working with children (or adults) to remember that their physical safety
should be a primary concern. The health and safety framework for school visits is explained
in a DfEE publication, Health and safety of pupils on educational visits. An archaeological
site or heritage site/monument contains all manner of possible risks to health, especially for
younger and more excitable children. Although the experience of learning should be fun
and take place in a relaxed atmosphere, the pupils should be aware of the potential dangers
on site and the adults should be mindful at all times of avoiding injuries.

The legal responsibility for health and safety on school visits lies with the school (technically
with the LEA or school governing body). In practice, responsibility for ensuring the welfare
of pupils will lie with the teacher in charge of the visit. Good preparation for any visit will
involve liaison between the teacher and the education officer or other member of staff host-
ing the activity. Such liaison should address the welfare needs of the pupils as well as the
learning outcomes of the visit. The host organisation may well wish to minimise danger of
damage to artefacts and archaeological remains but this should always be considered along-
side the health and safety of the children.

A key aspect of ensuring child safety is adequate supervision. The teacher in charge should
ensure that there are enough adults present to manage the children during the visit. Younger
pupils will need a higher ratio of adults to children than older pupils, and the exact ratio
should be decided according to the nature of the site, the nature of the children and the
educational tasks to be undertaken.

Among the tasks of the teacher in charge, one of the most important is to carry out a risk
assessment for the visit. This is a legal requirement of the LEAor school governing body under
the Management of Health and Safety at Work Regulations 1992, made under the Health and
Safety at Work Act 1974. This Act states that an employer has a duty to ensure the health and
safety of their employees and anyone else on the premises or anyone who might be affected by
their activities. This also makes it necessary for the host organisation to carry out risk assess-
ments in advance of a visit to a site by an organised group.

Risk assessments do not have to be complicated, but they should be comprehensive. The aim
of assessing risk is not to eliminate it - this may be impossible in practice - but to identify
potential hazards, reduce any hazard as much as possible, and ensure safety procedures are
in place in case of accidents occurring. You need to decide whether the hazard is significant
and also whether there are satisfactory precautions to ensure that the risk is small. A simple
form can be used to carry out the assessment and ensure that it is written down and kept
for future reference. The Health and Safety Executive have produced a document, Five Steps
to Risk Assessment, which can be downloaded from the Internet at http://www.hse.gov.uk!
pubns/indgI63.htm. The five steps they recommend are:

• look for the hazards
• decide who might be harmed and how
• evaluate the risks and decide whether the existing precautions are adequate or whether

more should be done
• record your findings
• review your assessment and revise it if necessary

r

The risk assessment form can be based around these five steps along with a record of who car-
ried out the assessment and when. The hazards to be covered could include those arising from
the physical environment of the site (eg uneven ground, patches of nettles, unstable structures,
steep drops), tools and equipment, the nature of the activity and the nature of the group. The
risk involved in any hazard can be rated according to a verbal or numerical scale, for example:
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• no hazard: needs no written record
• slight: could cause minor injury requiring first aid but no work interruption
• moderate: could cause injury
• high: could cause major injury or death
• very high: could cause multiple death and widespread destruction

Safety measures should then be identified for each hazard so as to reduce the risk to accept-
able levels. In many cases, this simply involves taking prudent steps that should be part of
the normal management of the site, eg avoid leaving tools lying around untended on site
and use highly visible tape to mark off areas that should not be crossed. If the group leader
is at the institution or site before the visit as part of their preparation for it, then it would be
useful to conduct the risk assessment together as part of the planning for the activity. On a
school visit the teacher will be aware of any special medical needs of particular pupils, while
for adult groups you may need to identify particular needs with the group yourself before
the activity.

Risk assessment should also be done where you are taking artefacts or equipment into
schools or to community groups or institutions (eg a local society or hospital ward). In these
cases, the risk to people may come from the objects you are taking for them to see or handle.
Hazards may vary from the danger of being cut by flint during a knapping session to small
fingers being trapped when using 30 metre tapes.

Thankfully, accidents are rare. Sensible planning can ensure that they remain so, and that
the experience for the group involved is both fun and educational.

Preparing for a visit

The importance of forward planning and preparation for educational visits cannot be stressed
too much - the success of a visit or activity will depend on this planning by both the school and
your site.

This is a checklist of planning points to raise and questions to answer which is relevant to
many different types of educational activity. Ensure that each of the areas mentioned is cov-
ered and a successful visit is virtually guaranteed!

Practical planning points

Booking the visit
All visits by schools, and particularly those involving activity sessions, should be booked
in advance: this helps you make that first important personal contact with the organising
teacher. Information regarding the date, time, number and age of children and the teacher's
requirements for the visit will enable you to plan more effectively the visit itself. A pre-
printed form will help to keep your bookings consistent, thus reducing the risk of omissions
or misunderstandings later.

In addition, in the case of site visits, the teacher(s)should always be encouraged to pre-visit
the site so that they can see the arrangements for everything from coach parking to locations
of activity sessions and talk to the staff involved.

The role of the teacher and archaeologist or host organisation
It is essential that the expectations of the school and the teachers are established at the
outset. What role will the archaeologists and the teachers be expected to play? Both sides
will then need to prepare accordingly.
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• Can the archaeologist meet the teachers' expectations? Are they confident about working
with pupils?

• What practical arrangements will need to be made? What resources (staff, equipment)
will be needed?

• What are the intended curriculum objectives and learning outcomes?
• What are the children's needs: clipboards and pens, appropriate clothing, wellington

boots, packed lunch?
• What help will be available and what will be the responsibilities and duties of adult

helpers?

Health and safety (risk assessment)
When groups are planning a visit to an outdoor working environment, such as an archaeo-
logical dig, then any health and safety requirements must be considered. Advice on this can
be sought from your local authority (see 'Health, safety and the law', p 41).

Practical details
Practical arrangements such as parking, site access, toilets, study/activity area, lunch area,
and packed lunches all need to be considered. Toilets are important, and a group of school-
children who arrive after a long bus journey will need to make themselves comfortable. This
has implications for the school's estimated time of arrival and the scheduled start time for
any activity. Wet weather contingencies should also be kept in mind - archaeologists are
equipped for bad weather, children will almost certainly be less so.

Timing
What will be the duration of the visit? Timetable the start and finish, time for each activity
per child/group, and ensure sufficient activities to keep the children occupied all the time,
and time for each child to have a go.

Size of group
How many children will be on the visit? What will the group size be for any planned activi-
ties, how many groups will there be, and how many helpers/supervisors will be needed?

Resources
Decide what resources are needed and who will provide them (pencils, paper, rulers, pencil
sharpeners etc).

Identify the needs of the group, and in particular any special needs and the facilities avail-
able for children with special needs. You need to make sure that the space, equipment and
staff are booked for the times of the session. Notifying colleagues of the arrangements will
help to ensure a trouble-free day.

Helpers
Teachers will probably bring several helpers (eg parents) along with them, who will have
variable experience and capabilities and will need briefing as to what they are expected to
do. A clear set of instructions/guidance notes for activities that can be used by teachers and
helpers will be most useful. All the adult helpers should receive copies of the guidance notes
and be briefed fully on the objectives of the visit and the travel arrangements. One area that
often causes concern is the teacher or adult helper who arrives with the group and does
not get involved. Make sure you emphasise, the need for everybody to be actively involved -
when they arrive give each adult ajob to do.

Educational planning points

Types of activity
Variety, stimulation and alternating activities keep children interested and easier to manage.

ORGANISING ACTIVITIES 43



Several activities in which small groups of children can work together encourage learning
and teamwork Cagroup size of five is good).

Matching expectations
Children enjoy 'doing' and getting hands-on experience, being real and grown up, achieving
something and taking on responsibility, having a mystical link with the past, discovering
things new, unfamiliar and mysterious, and being outside.

During preliminary discussions enquire about any particular subject area the children will be
studying. With the increased emphasis on literacy and numeracy you may find that a teacher
may wish the visit to include a significant amount of work related to English and maths.

Figure II The well planned archaeologist (© Mike Turner)

Making contact
Having made the decision to provide educational opportunities you will obviously want
schools, teachers and pupils to participate! How do you contact them and ensure that they
take up your offer of educational activities?

There are two main stages involved in contacting and involving teachers and pupils in your
activities: the first is in the planning and organisational work involved with setting up your
archaeological education work and the second is in marketing your offer of activities to your
target audience, be it local schools, educational groups such as the Guides, or young people
in general.
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Involve teachers in planning your activities
The main point to remember when starting to consider the educational activities you might
offer is that it is vitally important to involve people with educational experience and exper-
tise in your planning at the earliest possible opportunity. You may be fortunate enough to
have an education officer, or someone with educational experience on your staff, or have
personal contacts with someone who does. Alternatively you might have to look outside of
your organisation for help. Try contacting the Local Education Authority (part of the local
County Council) in order to find out if there are advisory staff or teachers who might be able
to provide some input, or you could try contacting teachers at local schools to request their
help (do remember though that school staff already have immense pressures on their time).
Another possible avenue of help might be local museums or heritage organisations that have
educational programmes - staff there may be able to advise. If you are considering an infor-
mal approach such as running a branch of the Young Archaeologists' Club rather than school
curriculum based work you could try local Youth Services (often run by County or District
Councils), voluntary groups such as the Guides or, of course, the CBA (YAC)branch leaders
for help and advice.

This stage of involvement should probably include initial planning whereby the proposed
project can be discussed and formulated with reference to the educational context. This
could then lead on to orientation and training sessions for interested teachers and possible
trials with pupils to test and fine-tune activities. This early contact and involvement will
ensure that what you are planning to do will be of relevance and interest to your target
audience. It will also initiate the contacts with the educational environment necessary to
communicate your intentions to the local educational community.

Publicise and market your educational activities
Once you have developed your programme you will need to communicate with your target
audience in order to generate the interest, and hopefully participation, of schools and youth
groups. Hopefully, by involving educational staff at the early planning stage, you will have
already begun to spread the word. The next step is to decide which methods you wish to use
to get your message across to a wider audience.

Once again, the LEAwould be a good first point of call - you may be able to advertise through
an internal communication system such as school mailings or newsletters. There may be
local Teacher Centres that could distribute information. Alternatively you could concentrate
on local schools and send information directly to them. It is a good idea to try and obtain a
contact name within the school to which such material should be addressed (schools receive
a large amount of literature through their door every day). Local libraries or museums might
also be worth considering for distribution of leaflets etc. You might also consider holding an
open day or evening to which teachers are invited - again this could be advertised through
the LEAor direct to schools or in the local press.

Once you have begun a programme of work and have your first tentative visits don't pass
up the opportunity to further publicise your work through the media - get a write-up in the
local paper. Also don't forget to encourage your visitors to pass on their experience: word of
mouth is often a very effective way of getting your activities known about in the education
network.

Finally do remember that you can't expect teachers and schools to beat a path to your door
asking what educational work you do (though this does happen occasionally). Usually it will
be up to you to make the first move and you will need to be persistent to get a response. Your
persistence, however, can and will payoff.
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Introduction: why should
archaeologists provide educational resources?

From a simple work or activity sheet for use by pupils visiting an archaeological site to a more
comprehensive teaching pack containing a range of material, the production of teaching
resources can be one of the most easily initiated and cost-effective ways of developing edu-
cational work in archaeology. There are a number of reasons why producing such resources
is a worthwhile and rewarding area of educational work for archaeologists.

• There is a steady demand from schools and teachers for low cost, readily accessible resource
material that will support and develop work in schools both as a complement to site visits
and as stand alone activities.

• We are in a good position to provide accurate, up-to-date site or area specific information
- we can react quickly to requests for information and changes in knowledge or interpreta-
tions.

• We have ready access to a wide range of resources on which to base material - aerial pho-
tos, artefacts, maps, plans, etc.

• Educational resource material can reach a wider audience than solely those schools and
teachers who make site visits or request classroom sessions.

• Provision of meaningful material for in-school use prior to, following, or independent of
site visits ensures that archaeology is more fully incorporated into the school curriculum.

• Worthwhile material need not be a glossy, expensive production; simple materials pro-
duced in-house can be sold to cover the cost of their own production or even to raise
funds.

• Resources can be tied into other educational work such as site visits or teacher training.

As archaeologists and curators of the historic environment we often find ourselves in a privi-
leged position: we have easy access to a wide range of information - plans, records, artefacts
- as well as the expertise and knowledge with which to decipher them. Therefore, archaeolo-
gists are ideally placed to make this material available to a wider audience and to ensure
that its value as an educational resource is fully recognised.
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What do teachers want?
From when children enter school at the age of five, the History Programme of Study for the
National Curriculum requires that they develop historical enquiry skills by using a range of
sources. These include artefacts, pictures, photographs, written sources, buildings and sites.
The archaeologist is well placed to help teachers with this challenge.

The provision of primary sources, from the actual time period being studied, helps to create
valuable and memorable hands-on investigation and enhances learning experiences.

Teachers of children of all ages would welcome the loan of handling kits from various periods of
history because, by using concrete artefacts, an abstract topic can be brought to life, making it
real and accessible for young minds. To support these handling kits, background information in
the form of teacher's notes would be appreciated, as teachers have limited time available for per-
sonal research. Teachers would also welcome enquiry-based worksheets linked to the artefacts,
alongside clear reference sheets aimed at children. Preferably these should be word-processed
using a large clear typeface, be attractively presented, and be photocopiable.

As well as the original artefacts (which are often just fragments or part of a whole), teachers
would also appreciate one or two replicas for reference purposes, showing how the artefacts
originally appeared, or a drawing showing where a part fitted. For example, the educational
value of a potsherd is raised if there is a photo of a reproduction pot or a reconstruction sketch
available. Handling kits could also be designed to show contrasts if possible, such as rich/poor,
town!countryside, young! old, before/after.

Archaeologists can also help to foster a sense of chronology in children. General handling kits,
where artefacts could be sequenced chronologically, would be welcome, for example to show
technological development, especially if timelines and background notes were also included.

Gathering evidence is an important part of enquiry-based work in history. When studying
a site or a building, maps from several periods showing changes in the landscape would be
valuable, especially if these could be related to other documents or to aerial photos, to build
up a picture of a site through time. When offering old documents, it would be helpful if the
text is legible and meaning is accessible, as children easily become frustrated. One solution
is to enlarge the document on a photocopier, or provide a typed version alongside, or even a
modern translation.

Schools are also required to teach some aspects of local history and would always welcome
support from local expertise, to illustrate their work in the classroom. It is important to contact
local schools and find out what they would find most useful. For archaeologists' educational
work to be relevant to schools, it must relate to the Study Units currently being taught.

At present, at Key Stage One (age 5-7 years), children are required to learn about the eve-
ryday life of people in the past. Teachers tend to focus in depth on the more recent past, ie
the 19th and 20th centuries. However, handling kits of artefacts, selected for chronological
sequencing and related to domestic topics, eg lighting, tools, kitchen equipment through the
ages, would be welcome.

At Key Stage Two (age 7-11 years), Study Units are chosen from Romans; Anglo-Saxons and
Vikings in Britain; Tudor times; Victorian Britain; Britain since 1930; Ancient Greece; Local his-
tory; and a past non-European society (including the archaeological contribution made to our
knowledge of that society).

At Key Stage Three (age U-14 years), the Study Units cover British history from 1066 to
the present day; an era or turning point in European history before 1900; and a past non-
European society.
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Finally, becoming familiar with how an archaeologist works - as a detective gathering clues,
asking questions and solving mysteries - is of value for budding historians, who must mirror
this approach in history by developing their enquiry skills. Finding out about archaeology
always fascinates children and their teachers! Schools would welcome any archaeologist pre-
pared to come into school, perhaps with slides, to talk about their own experiences and the
methods that they use. This brings history to life and that, above all, is what teachers want.

How do archaeologists meet this need?

How can the archaeologist or archaeological organisation, possibly with little knowledge or
understanding of the modern education system, teaching methods or curriculum, ensure
that the range of educational work they undertake - site visits, fieldwork or production of
resource materials - meets the varied and specialised needs of teachers? There are a number
of key points to remember which will help archaeologists to produce materials that will be of
relevance to schools, pupils and teachers, whilst at the same time making the most of their
own skills, resources and activities.

Firstly, archaeologists should make the most of their strengths

• Archaeologists have a privileged access to archaeological information, materials and resources
such as sites themselves, artefacts and documentary material. Such access can easily be
developed into educational resources - visits, teacher's packs, artefacts loans - for use by
local schools.

• Archaeology has a high level of intrinsic interest for pupils and teachers especially when
coupled with a local connection.

• Archaeologists are the 'experts' in the eyes of the pupil and teacher.
• Archaeologists have a wide range of useful skills - both in archaeological techniques and

recording methods, and in the presentation of information (through a variety of media) -
that form a concrete basis for the development of educational activities.

Secondly, archaeologists should think in terms of developing flexible, cost-effective
resources

• The average archaeological organisation cannot hope to compete with the large educa-
tional publishing companies, but then it does not need to. By concentrating on production
of simple materials - with an emphasis on usability not gloss - we can provide resources
that are flexible in use, easily updatable and/or replaceable, and tailored to meet the needs
of the audience.

• By keeping production costs down, through working on a smaller scale, we enable the
archaeological organisation to justify the outlay on production of resources and schools to
justify the outlay on their purchase.

Finally, archaeologists should always ask for help, and never work to develop educational
material in isolation. Working closely with educationalists - teachers, schools and advisers -
to develop or trial any educational work will ensure that it is effective in meeting their needs.
The importance of involving teachers in the development of educational materials, visits or
resources cannot be underestimated.
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Producing resource materials
The types of material which may be suitable for development as educational resources
include aerial photos, maps and plans, excavation records, building records, artefacts,
photographs/slides, and equipment. Correspondingly the range of material that can be pro-
duced for schools and teachers is extremely varied.

The range of resource material that could be developed for use in schools or by educational
groups on visits includes:

• simple work or activity sheets
• teaching packs containing a range of resource material
• artefact loan or handling kits
• aerial photographs
• models or reconstructions
• site guides or leaflets
• Sites and Monuments Record material
• videos, slides, CD-ROMs
• maps and plans
• internet material

The type of educational material produced will obviously depend on the resources and
expertise of your organisation. In order to determine the most appropriate form for your
proposed educational materials resources, you should consider the following points:

• access to material: is it for loan only, free, or for purchase by teachers and schools?
• time available: for planning, consultation, trials and production
• budget: low cost resource materials can be produced cheaply and sold to cover costs or

make a small profit
• audience: for what age group, for teachers' information only or for direct pupil use?
• life span: short-lived response to a request for information or a long-term investment?
• production run: of local or national interest?
• availability of materials for incorporation - eg site records, photographs, artefacts
• purpose: for use on-site or for independent in-school use?
• distribution/marketing: in local shops, museums, on-site, or via post

Probably the two easiest and most cost-effective forms of resource are the artefact handling
or loan kit and the teachers' education pack. These are discussed in more detail in the fol~
lowing pages, along with a growing area of educational resource provision for children and
adults alike - the Internet.

Figure I2 A range of resource materials.
(© Northamptonshire Heritage)
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Artefacts kits and loans
The artefact kit or loan box for use by school parties on site visits, or independently in
schools, is a simple, cost-effective way of providing a resource that will be readily used by
local schools.

Points to consider in the production and use of artefact boxes:

• Discuss with teachers which objects they would like to resource their topics, and use the
help of staff and other specialist groups to make up loan boxes.

• Enable teachers to use the boxes effectively, through teachers' notes and training sessions.
• Use strong portable boxes with a small selection of relevant items, well packed.
• Accompany artefacts where possible with appropriate support material: books,

photographs and activity/suggestion cards to guide pupils and teachers go a long way to
stimulating interest. For many teachers archaeology is a difficult area and so good teacher
support material is essential if pupils are to benefit from the artefacts.

• Establish clear booking and collection procedures at the outset. Display contents on a list
with the box that can be used for checking the box on its return.

• Only use replicas when there is a valid reason to do so, such as fragility of artefacts, and
ensure children are aware that items are replicas. However, good quality reproduction
items can also be helpful in filling a gap or illustrating a special technique.

Artefacts can arouse interest and encourage pupils to come up with their own explanations
and stories. Most pupils feel a thrill in handling something that is very old, and not all of
them get the chance on visits, so a loan box in the classroom enables everyone to share that
excitement.

Dundee Museum, in partnership with the Local Education Authority, has provided a free loan
service to its schools for over twenty years, covering a wide range of topics. Discussions with
teachers, changes in the curriculum, and the availability of material from the museum's reserve
collections have all contributed to the content of the loan kits.

Many of the primary schools in this area study Early Man, the Romans, or the Picts, and in
order to find out what life was like for these people pupils are encouraged to look for clues in
the surviving evidence, much of which is archaeological remains. Due to the interest in this
approach and the demand for information, a well-established archaeology group made up of
people from several neighbouring local authorities, decided to make an exhibition showing
what archaeologists do, their tools and equipment, as well as a range of materials they might
find, which would be available for loan to schools. To make it relevant to each area, the local
museum added its own sections to the core material, and major production costs were met
by the umbrella organisation thereby reducing costs to the individual museum.

As part of the exhibition, boxes of items were provided for pupils to sort through. Each box
contained pieces of leather, glass, pottery, metalwork, coins, wood, bones and teeth. Cards
were provided to help pupils interpret and use their detective skills to make sense of the
various objects. Then they were asked to ~ork out if they thought the objects had been lost,
deliberately hidden or were merely discarded rubbish. This exhibition provided valuable
background information and a useful introduction to specific topics.

In addition to the boxes used at the exhibition, further Early Man, Roman and Pictish arte-
fact boxes were developed. The Museum already had loan boxes on Early Man containing a
selection of flints, scrapers and hammer heads, some of which have been hafted. Added to
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this were pieces of modern animal skin and drawings of a local campsite as it might have
been during occupation.

The Roman boxes included coins, rings, a copper bracelet, pottery sherds, a piece of mosaic
and some Roman nails from a local site. This collection has been supplemented with repro-
duction armour, a helmet, sword and hammer, as well as a toga and sandals. Handling a
genuine Roman nail and working out how it was made and used, trying to walk in heavy
armour, or drawing the shape of the pot from which the fragments came, are experiences
usually long remembered.

The Pictish boxes have no genuine artefacts but are made up of good quality photographs
showing details from many local Pictish stones, including those in Dundee Museum, plus
cards showing a range of modern signs and symbols, and some showing 'stones' erected at
different periods for a variety of reasons. This loan kit aims to get pupils thinking about
Pictish symbols and possible explanations, as well as their reasons for putting up these beau-
tifully carved stones.

Figure 13 Youngsters investigate artefacts on a site visit.
(© Adrian Cox, Scottish Urban Archaeological Trust)
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Teaching packs
The teaching or educational pack is one of the most commonly used methods of providing
readily accessible resources for schools. It is a flexible way of conveying a wealth of infor-
mation and advice, provides inspiration for teachers and the opportunity for schools to
investigate themes and topics and adapt materials for their own purposes. They are a rel-
atively cheap and permanent way of connecting with teachers and schools when other
methods such as site visits or classroom sessions are not possible.

Teaching packs can take many forms - they might be designed as information packs intended
to help schools gain the most from their site visit, accompany other resource provision
such as artefact loans, develop specific themes or topics of educational interest for teachers
such as the local history of an area, or encourage use of specific resource materials such as
aerial photos or maps. As a result the range of material that could be incorporated into a
teaching pack varies. Packs could include site plans, maps, photographs or slides of artefacts
or archaeological techniques, specific site or historical information, suggestions for educa-
tional activities or activityworksheets, and so on. The possibilities are endless; the important
points to remember are that all this material will need to be interpreted for the non-archae-
ologist to be able to make use of it and that any material included should be focused on
developing and explaining the fundamental themes of the pack.

The Pioneer Helmet teaching pack was produced by the Northamptonshire Heritage
Education Service in response to the extensive public interest in the discovery of a 7th-cen-
tury Anglo-Saxon helmet in a grave at Wollaston in Northamptonshire. This had included
many requests from local schools for further information and illustrations.

The first step was to assess the range of resource materials available - site plans, photos,
background information, archaeological interpretations - and determine the way in which
these materials might be used educationally.

Next, liaison with local teachers and schools developed ideas for teaching activities and led
to the establishment of some main themes for the pack: archaeology and the planning proc-
ess, and the interpretation of archaeological evidence.

Finally the available resources were assessed in light of the proposed educational activities
and a way to organise them was chosen that would allow them to be used most effectively
by teachers and schools.

The finished pack contained a teachers' booklet with background and site specific informa-
tion as well as teaching suggestions, activity sheets, good quality colour photographs of the
grave and finds, a grave drawing and copies of newspaper articles about the find. A print run
of so cost in the region of £350 to produce and was sold at £8 a pack to cover costs and post-
age and packing.

Some points to consider when planning production of a teaching pack
• What is the educational value of the pack? What is your aim in producing it - does it meet

teachers' needs? It is vital that teachers or people with educational knowledge are involved
in the planning of any educational pack - piloting of proposed materials is always to be
recommended. You want the pack to be used, not gathering dust on staffroom shelves.
Try writing to local schools for interested volunteers or contacting your Local Educational
Authority for advice.
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• Ease of use - consider the format of the pack: loose leaf or ring bound? Materials should
be durable and preferably photocopiable. Copyright is also a consideration here.

• Cost - what is your budget? Do you wish to make a profit or merely cover production
costs? Will it be produced internally (in these days of desk top publishing impressive look-
ing materials can be created relatively simply in-house) or externally?

• Range of resource materials - what materials are available, are they suitable for use with
children or do they need to be adapted for non-speci~list use? Have you considered slide
sets with notes or taped commentaries, or production of photo-packs?

• Marketing - how will you market the pack? Could it be linked to teacher training opportu-
nities, or publicised through local outlets or by mailshots to local schools?

• A good way to start may be to look at some teaching packs already produced - the Council
for British Archaeology holds a small collection and may be able to help.

THE MYSTERY BODY

The year is 2597. Builders working on a new spaceport have discovered the remains of a
20th century house destroyed by a freak hurricane. A body has been found and the
archaeologists have been called in to examine it.

FINDS

1. Silver cross on necklace
2. Glasses
3. Coins - dated to 1967, 1981 and 1986
4. Watch
5. Pens
6. Fork
7. Ruler
8. Key
9. Ring
10. Buckle

As the chief archaeologist you must discuss
with your team the information you can gain
from the skeleton and the finds with it.

You should consider where the skeleton was
found, the position of the bones, any damage
and the finds.

What can you say about the person?
e.g. age, sex, height, clothing, cause and date of death, religious beliefs

Are there any questions you can not answer?

MAKE YOUR REPORT HERE

r

Figure 14 The Mystery Body worksheet (© Northamptonshire Heritage)
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Kids, archaeology and websites
The Internet is probably one of the fastest growing resources for educational information for
schools, teachers and pupils. It can easily be used as a successful medium for distributing
archaeological education materials.

A few years ago, the Clwyd-Powys Archaeological Trust (CPAT) produced a series of bilin-
gual, illustrated, educational leaflets for classroom use to be photocopied for distribution
when needed. They link in with Key Stages 1to 3 of History in the Welsh National Curriculum,
and discuss broad archaeological topics and themes using local sites as examples.

Some of the period subjects covered are 'The Earliest People', 'The Celts in Wales', 'The
Romans in Wales', 'Early Christian Wales: Saints and Kings' and 'Medieval Settlements
and Landscape'. These are complemented by our related 'themed' leaflets on subjects like
'Everyday Life in the Past', 'Food and Farming', 'Houses and Households' and 'Understanding
Archaeology' .

In conjunction with these teaching leaflets, we also produced twelve short guides to archaeo-
logical sites to encourage visits by schools, as well as introducing CPATguided site visits for
pupils (with teachers) to help illustrate the past and take them through the evidence that
leads archaeologists to their conclusions.

Our leaflets were originally designed as paper copies, but after their initial launch and dis-
tribution we realised they were not as easily available or widely used as we had hoped. The
rural communities and schools of much of Wales are dispersed over large distances, and
linked by comparatively poor means of land communication, making physical distribution
problematic.

Our archaeology web site
When we set up our website in April 1999, it was an ideal opportunity to rethink and re-
advertise our educational services. A whole section of our website has been dedicated to
describing what we provide for schools and how the Sites and Monuments Record can be
used for educational purposes.

Our revised leaflets are now freely available on-line, in both English and Welsh, so they can
be quickly and easily downloaded and used, digitally or as paper copies, by teachers and
pupils alike (the only cost to them being the connection time). We are developing a further
series of over twenty site guides accessible from our website and, although primarily aimed
at tourists, these could also be used by teachers as an additional resource.

In addition, there are sections on our website that present a good general introduction to the
archaeology of mid and north-east Wales through the results of the first 25 years of CPAT's
activities, reports on more recent surveys and excavation projects, and a regularly up-dated
on-line newsletter of local finds and archaeology news. All of these are illustrated with cap-
tioned colour photos, interactive maps and site drawings, and any of them can be used as a
further educational resource for schools, universities and adult learners. Much of this web-
site development work has been funded qy Cadw: Welsh Historic Monuments.

What we set out to achieve
The nature of the Internet is that at times it can be rather superficial with little factual
content. On the other hand, do not be tempted to remedy this by offering lengthy academic
studies - the Internet is not a substitute for traditional paper publishing of such reports.
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With the education pages of our website we felt it important to try to provide a good
balance between these two extremes, with enough (depth and factual) 'meat' to satisfy our
target audiences. These might be schoolchildren doing homework, teachers reading-up on
a subject, or university students and adult learners wanting facts and inspiration about a
period, site or theme. We hope we have succeeded.

Through our website, we try to emphasise the value of archaeology for children in gaining an
understanding of the past (archaeology is specifically mentioned within History in the Welsh
National Curriculum), and as a medium for teaching other skills. Both in the classroom and
in the field these can be: finding and assimilating evidence, logical deduction forming, team
skills and cooperation, motor skills and physical exercise, developing drawing and observa-
tion skills, and reading and writing. On field visits, investigating archaeology also naturally
combines with teaching about and appreciating the natural environment, nature conserva-
tion and ecology. At CPAT we are attempting to reach out to schoolchildren and teachers
with the message that archaeology is useful, relevant and fun!

Assessment and success
Although at present we have little way of assessing how widely this resource and service is
being used, we are optimistic that this is the way forward. The Internet is a fast growing
and continually expanding technology, and more and more schools are gaining access to it.
Our website is listed on recognised Welsh educational index sites and the National Grid For
Learning and we have included useful keywords in our header so that teachers using search
engines to locate resources should be able to find us. We have also established 'hot links'
to other education websites and advertised our website launch in the local press. We have
received favourable comments about our website and its educational value from teachers
and schoolchildren, students and adult learners, through our on-line feedback questionnaire
page, website e-mail link direct to CPATand by word of mouth.

The benefits of using the Internet to disseminate information in this way are manifold.
Printed information tends to stagnate and quickly become out-of-date, but the Internet is
a far more flexible medium: information can be added, updated or removed with an ease
not previously possible with more traditional paper publications. It also provides a very cost
effective way of disseminating that information to a widely dispersed audience.

CPAT has initially focused on the simple task of making existing paper resources available
over the Internet, but we readily acknowledge that at present we are by no means making
the most of this technology. On-line pages offer exciting opportunities for incorporating bet-
ter pictures, sound, animation, video, interaction and virtual reality into our publications. It
is an ideal tool for creating learning materials that are both interesting and informative.

Future developments
We are currently working on a project to create a virtual reality model of the Walton Basin
in Powys. This area has been the subject of much work by CPAT over the last few years.
A combination of aerial photography and fieldwork has revealed an impressive array of
archaeological sites including a massive Neolithic enclosure, numerous Bronze Age burial
mounds and standing stones, Iron Age enclosures, a Roman fort, vicus and marching camps,
medieval motte and bailey castles, and standing buildings from more recent periods.

Our intention is to produce a s~ries of virtual reality models displaying the different uses of
this landscape as it evolves through time. This will be available on-line for schoolchildren
to interactively explore, moving through space and time from the earliest ritual monuments
of prehistory to the present day farms and fields that can be seen in this area. The educa-
tional value of this will be enhanced by the inclusion of information derived from the Sites
and Monuments Record, so that those using the model will be able to find out more about
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the individual monuments that they 'discover' in the virtual landscape. The possibilities for
future development of this are endless. For example, sound can be added, hot links provided
to photographs and video clips, etc. This technology is available and continually advancing.
If time and money become available to put into valuable educational projects such as this,
then the only limitations are those imposed by our own imaginations!

CPAT's website and educational pages can be found at www.cpat.org.uk
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Funding and supporting
education W"ork



Figure 15 We can but dream! (© Mike Turner)



Introduction: no cash and no time?

Archaeologists are notoriously bad at promoting themselves and their profession. Archaeology
is publicly funded and the public must be seen by archaeologists as the end-users of archae-
ological information. Unless we demonstrate the value and interest of archaeology to the
public as end-users, then public funding is likely to fall and certainly will not increase. It is
not enough to cast ourselves as simple guardians of a heritage resource which is then avail-
able for others to use as they wish. We need to encourage the use of archaeology by a wide
variety of people, and to record and demonstrate that use to ensure the decision-makers and
funders continue to provide funding and resources.

We know that many people are interested in what we have to offer if we present it in the
right way. Time Team has re-taught some of the lessons first seen in Animal, Vegetable or
Mineral. Education is one area where there is the potential to promote awareness of archae-
ology amongst children and adults. It is an area in which the profession should take a keen
interest. It is not something that the archaeological profession should leave for others to do
for us.

The various sections in this book demonstrate that archaeology is an excellent resource for
delivering a wide range of educational objectives and curriculum targets. Unfortunately,
research by the CBA's Education Officer has shown that many professional archaeological
organisations do little education work, either directly or to promote the use by others of
archaeology in education, despite the fact that they manage much of the primary archaeo-
logical resource.

This handbook shows there are many opportunities that would take relatively little time or
resources, but which would be highly cost-effective in promoting archaeology and its use in
education. It is to be hoped that archaeological organisations might start to consider ways in
which they could approach the provision of educational work. For instance

• if there are insufficient resources to appoint an education officer, identify a member of
staff with responsibility for dealing with and advising on education issues, and provide them
with some training through the CBAor IFA.

• identify a number of hours per week when they should deal with education projects/set
up school visits etc.

• think laterally about funding. As local or community heritage, archaeology can fit in
well with community-based projects that form part of regeneration, community, arts, and
environmental projects. An education officer post could be included in a community-based
project for lottery funding. Talk to other departments or organisations about joint bids.
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The education officer

In an ideal world, the educational responsibilities of a museum, or archaeological field unit!
trust would be co-ordinated by an education officer. In practice it is often difficult to find the
funding to support such a post, and educational responsibilities may be carried out by an
existing member of staff alongside other work. There is little doubt that having a member
of staff whose primary role is education raises the profile of educational issues within the
organisation, and enables educational activities to be included more effectively within the
organisation's long-term programme of work.

Many archaeological organisations are either charitable trusts or are part of a public service,
and therefore have an obligation to take their educational role seriously. Whether there is
an education officer or not, each organisation should think very seriously about producing
an education policy, or have statements on education integrated into its overall strategy and
business plan. Policy acts as a framework for action by establishing clear priorities. It also
helps to bring educational activity into sharper focus within the organisation and encourages
all areas of the organisation's work to be aware of educational opportunities. A policy can
also be used as a statement of values to attract potential sponsors, partners or allies. When
drawing up an education policy, attention should be paid to the audiences to be targeted,
the resources available for delivery of service, the type of service to be provided, connections
with other areas of work, links with external networks, the need for training, marketing of
the service and evaluation of service delivery.

If an education officer is appointed, he/she should be someone with the desire and ability
to communicate with non-professional audiences. Enthusiasm will carry the person far, but
some experience of education may be needed also. Although many ex-teachers make excel-
lent education officers, this does not mean that the education officer must be an ex-teacher
or even needs to have a teaching qualification. Education is more than classroom teaching to
schoolchildren. It is an attitude of mind, and body of skills, applied to all sectors of society.
Experience in education can come through many non-school activities, for example work in
play schemes, teaching evening classes to adults, running scout groups or Young Archaeologists'
Club branches, or working in fields concerned with therapy for psychiatric patients. Moreover,
a school teaching background will not necessarily equip someone with the skills for organ-
ising summer holiday activities or the health and safety issues of dealing with children on
excavations. However, people with a teaching background will be familiar with issues of child
development and learning theory, as well as with current classroom practice, and if the organi-
sation's primary focus for educational work is schools this can be an advantage.

The education officer, or other members of staff with educational responsibilities, may be
called upon to carry out a wide range of activities. These can include:

• taking school classes and the public on visits to sites

• designing town trails and producing worksheets for activities

• taking archaeological finds into schools for classroom teaching

• writing and designing teaching packs or preparing public information boards

• organising fieldwork sessions for volunteers and children's groups

• helping to run a branch of the Young Archaeologists' Club
r

• organising events for the summer holidays and National Archaeology Days

• arranging exhibitions for local communities

• giving talks and lectures to adult classes and societies

• taking artefact handling sessions into local hospitals
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• working with local artists, re-enactment groups and role-players

• creating artefact kits on loan for handling sessions in schools

• designing and making stand-alone activities like wax writing tablets or tablet weaving

The work of an education officer is varied, but highly rewarding. The enthusiasm generated
by children and adults for archaeology provides archaeologists with a much-needed tonic,
and the education officer can help the whole organisation to feel valued by linking the pro-
fession, in a positive way, with the public whom it ultimately serves.

No education officer? No problem!
Of course it is not always possible to employ an education officer on a full or even part-time
basis, but many organisations have shown that is still possible to develop a programme of
educational work through the adoption of a flexible approach that uses the wider skills and
experience of its staff in the most positive way.

The Perth-based Scottish Urban Archaeological Trust is a non profit-making organisation
and, like other units, has to compete for archaeological contracts. Against this background,
it has not been possible to fund an education officer post, either full- or part-time. I joined
SUAT in 1988 as an artefacts researcher, very keen to get an outreach programme up and
running, both to promote awareness of the unit's work and to build upon my experience in
previous posts, in which I had found educational work particularly rewarding and challeng-
ing. Since then it has largely fallen to me to develop and manage the unit's educational work,
often on a shoestring budget.

As archaeologists we have an important role to play in educating the public about archaeology
and the importance of safeguarding it. We are fortunate in having such intimate access to the
archaeological resource and having the opportunity to study and interpret it. We also have a
wonderful opportunity to instil in the public, especially youngsters, an appreciation of their
surroundings and their heritage, and to foster positive attitudes towards archaeology.

SUAThas succeeded in attracting small funding packages from local authorities and museum
services for particular outreach projects, and we were recently able to incorporate a very suc-
cessful educational component in a major Historic Scotland-funded excavation. However,
some of the educational work we do (eg with local schools) is unfunded, even though this
work is vital for SUAT to maintain strong and positive links with the wider community.
Education enthusiasts within a unit may not always find it easy to get sceptical colleagues to
support their ideas - one has to demonstrate that the organisation will benefit. However, in
return for very little financial investment, SUAThas made some very useful contacts through
educational work, and we are able to present the unit as community-friendly and education-
ally enlightened.

Professional units have some excellent educational resources. Among these is the archaeol-
ogy itself: units manage much of the primary archaeological resource, and it is (literally!)
at our fingertips. Presenting 'live' excavation work to children, enabling them to witness the
process of discovery, is very valuable. For other activities, excavation and survey equipment
can probably be made available, and unstratified finds can sometimes be used as handling
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material. However, I consider the archaeologists themselves, with their various skills, experi-
ence, and specialisms, to be the key assets. Staff can draw upon their own experiences of
archaeology 'at the sharp end' and their expert knowledge is invaluable in educating and
enthusing children.

We are fortunate, too, that archaeology does engender interest (even passion) among peo-
ple, and I have worked alongside some excellent volunteers who, like me, are prepared to
give up a little time to do some really worthwhile and rewarding educational work.

We have no space at SUAT's offices for educational activities, but visits to schools make
possible a range of classroom-based activities, such as illustrated talks, artefact handling
exercises, drama workshops and craft activities. I also run a mini-excavation workshop which
produces a great response. Joint involvement in the Young Archaeologists' Club between
SUAT and the local museum service helps extend the range of activities beyond the class-
room environment.

By taking part in community events, especially those with an historical or environmental
theme, we can give a brief taste of archaeology to hundreds of people in a single day.
Recent examples include medieval street markets organised by Fife Council, family activity
days hosted by Dundee Museums, and the Council for Scottish Archaeology's excellent
Archaeology Fair. Staff and volunteers give up a little of their own time to do this, but we
have a lot of fun in the process. If we care about the future of archaeology, we must make it
accessible to people, especially to children.

Funding education work

In the days of contract archaeology and the commercial archaeological unit the issue of
funding for interpretation and educational work is one that continues to be raised. How do
you fund educational work?

Cambridgeshire County Council's Archaeological Field Unit (AFU) is one of two locally based
contracting units, although up to 20 organisations also operate in the county. As a trading arm
of the County Council, the AFU must bring in all funds to cover its costs and, as with other
contracting units, must compete for work - its Education Service has had to run on a nil-based
budget since 1994.

In the early 1970S, the post of County Archaeological Officer was established with a brief
that included not only giving advice to the planning authority and creating a Sites and
Monuments Record, but also raising the profile of local archaeology, involving the public and
bringing archaeology into conventional education within the newly formed county of greater
Cambridgeshire. It was as a result of Alison Taylor's appointment to this post, and her develop-
ment of the educational side, that a number of educational initiatives were introduced. These
included: display panels for use in schools, libraries and public events, the compilation of arte-
fact packs for schools to borrow and talks to schools, colleges and societies. Sadly after Alison
Taylor's retirement in 1997 the county archaeologist post was not refilled. Resources had been
constantly cut back over recent years and budgetary constraints meant that the education serv-
ice, built up over 24 years, was no longer seen as a priority.

66 PART FOUR



The Education Service
The AFU had for a long time provided Alison Taylor with the support and expertise required
to produce some of the educational materials and organise activity days and other events. A
key reason for the AFU's 'full adoption' of the Education Service was the conviction amongst
its staff that, as part of the county council, the AFU should be not only a contracting unit but
also a county council service for the public.

'Educational activities'

ADULT ORIENTATED

Talks

Conferences

Courses

Volunteer opportunities

FAMILYORIENTATED

Excavation open days

Permanent interpretation
boards on site

Guided walks

Public events programme

Popular publications

Story telling events

Hands on activity days

Exhibitions

Leaflets

Training excavation

SCHOOL ORIENTATED

Teaching

Packages/worksheets

Free artefacts handling
box loans

Displays

School talks/handling
sessions

Free guided tours to
county farm monuments

Work placements

Free archaeology road show

Excavation open days

Display boards

Activity days

Schools events programme

This service runs on a zero budget with the result that all education work must either be
funded by the recipients of the service or written off as an overhead to the unit. This was a
brave decision because competition for developer-led projects makes funding very tight and
therefore places the AFU in a disadvantageous position for commercial tendering. However,
the importance of an education service run from a field unit should not be underestimated
with its ability to provide a holistic service linking the immediacy of fieldwork with interpre-
tation, presentation, access, SMR and development control.

In the long term archaeology will only be seen as important if the public sees it as such
and supports archaeologists. To reach schoolchildren and enthuse them at an early age is an
essential part of any archaeologist's role. Efforts to secure funding for an education officer
post to run and organise the service were unsuccessful. As a result of this, the 'post' is jointly
run by two staff members who must find time to coordinate and divide the education work
around their own respective posts of Senior Illustrator and Project Officer. In retrospect the
complementary skills and abilities of each officer (one with a teaching qualification and
experience in design and presentation of information, the other with practical field experi-
ence, report writing and monument management) has proved highly successful. There is
however a heavy reliance upon the goodwill of other AFU staff, without whose help many of
the public or school activities and events could not be achievable - particularly those held
during bank holidays and weekends.

Although the AFU aims to reach adults as well as children, it still finds that those who use
the service most are primary schools, due to subjects they cover under the history curriculum,
and schools for children with severe learning difficulties who benefit from the very 'hands on'
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Figure r6 Grinding grog for pottery making
(© Northamptonshire Heritage)

nature of some of the AFU's classroom sessions and activity days at monuments. Secondary
schools also use the service from time to time but find that time, money and/or curriculum
requirements can make justification more difficult. A knowledge of school pressures, work-
loads, current educational trends (such as literacy and numeracy strategies), curriculum
changes, dates for school holidays and term times (the prospects of getting schools to come to
an activity during the first week of the school year are unlikely), and contact names are essen-
tial. It is not easy keeping up to date with all this information, especially when different schools
start and break up at different times, are following different themes, were allowed extra spend-
ing for history last year but foreign languages get it this year, etc. This all has an impact on how
well different aspects of the education service will fare at various times.

The fact that the AFU found the same schools coming back year after year led to the introduc-
tion of an 'Archaeology Road Show' whereby handling sessions could be taken to different
schools in the county, or a museum nearby, free of charge. This gave schools an opportunity
to get some experience of the education service, and us an opportunity to talk to teachers.
Unfortunately the fact that many of these schools were either very hard up and/or located in
distant parts of the county has meant that any hope of them coming to AFU activity days usu-
ally proves to be too expensive - coach travel costs per pupil matching, and in some instances
exceeding, the cost per child normally charged by the AFU for any given event.

Occasionally a developer-funded project may include a specific element for education or
promotion but such events are more often associated with publicly funded projects such as
county council or English Heritage schemes. The AFU does, however, successfully integrate
public archaeology on several commercially funded sites.

It is becoming increasingly difficult for the general public to take part in site-based archaeol-
ogy, due, in nJ small part, to the nature of the large numbers of developer-led projects. The
preoccupation archaeology has at present with competitive tendering, and the rising num-
bers of projects carried out by 'r-oving' archaeological organisations, is taking its toll on the
viability of providing people with opportunities to get involved with, and obtain information
about, their local archaeology.
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The extra time and expense required to cater for 'education' is, on the surface, unacceptable
for commercial businesses that are competing for work more likely to be won on lowest cost
than 'value for money', but it would be a serious error to imagine that this situation can
be sustained indefinitely. Archaeology relies upon the support it receives from the general
public - teachers, parents, politicians and the developers themselves. Without adequately
engaging the public we will ultimately be starving archaeology of the lifeline it needs to
survive. We cannot ignore our responsibility towards public archaeology without serious
consequences for the longer term future of our past.

Support for education work "

Organisations
There are many sources of advice and support for archaeological education. The CBAacts as
a central source of information for the United Kingdom on matters relating to education and
archaeology. It also organises conferences for those involved in delivering archaeological
education, and occasionally publishes guides to resources, courses and the school curric-
ulum. CBA Wales and CBA regional groups in England have volunteer education liaison
officers who may be able to provide advice. The Council for Scottish Archaeology is also able
to give help through its permanent staff based in Edinburgh.

Most of the statutory archaeological agencies support education. English Heritage has a cen-
tral education service as well as an education officer in each of its regional offices. Among
the service's various activities, they produce a great many resources for teachers, including
books, videos and COs, and also run courses for student and newly qualified teachers.
Historic Scotland also has an education service that has produced very good teaching packs
on topics like Skara Brae and the medieval burghs of Scotland. There are other national
organisations that support education in archaeology or allied areas, such as the National
Trust or the Council for Environmental Education.

Conferences
The two main providers of conferences for education officers in archaeology and museums
are the CBA and the Group for Education in Museums (GEM). The CBA seeks to organise
a major national conference every two years, with smaller weekend or day conferences
for specific sectors, eg FE tutors or continuing education. GEM has an annual conference,
occasional national conferences on specific topics, and a network of regional conferences
organised by its regional convenors. These will tend to focus on purely museum-based work,
but can be very useful for archaeologists in making links with museums and learning from
the activities of colleagues in a closely allied educational field.

Funding
Charging for services will seldom cover the full costs of education work, but there are many
potential sources of financial support, only some of which will be mentioned here. National
schemes like the Heritage Lottery Fund (HLF) are well known. Other national schemes that
are worth considering include the Countryside Agency's local heritage initiative for local
community groups (itself funded by the HLF)r Local networks can often provide valuable
input, in particular the business education partnerships, which help to fund teacher place-
ments to develop resource packs, or can help support one year educational projects with
particular schools. Individual members of staff may benefit from training and organisations
like regional museums and councils provide many training opportunities. GEM provides bur-
saries for trips abroad to study educational practice in other countries. Useful sources of
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small grants to help with specific projects include CBA Challenge Funding (up to £500 for
voluntary archaeological projects). The John and Ruth Howard Trust offer grants for the
advancement of public education in the field of archaeology, but only for applicants and
projects in England. The Audrey Barrie Brown Memorial Fund gives grants for educational
projects connected with Romano-British archaeology. Working in or with museums can
enhance funding opportunities. For instance, the Gulbenkian Awards for museums includes
a category for the most imaginative education work wi~h a cash prize attached.

Useful contacts

• Council for British Archaeology, Bowes Morrell House, III Walmgate, York YOI 9WA

telephone 0I904 671417

facsimile 0I904 671384

email education@britarch.ac.uk
web http://www.britarch.ac.uk

• Council for Scottish Archaeology, c/o National Museums of Scotland, Chambers Street,
Edinburgh EHI IJF

telephone 0I31 247 4124

• English Heritage Education, 23 Savile Row, London WIX lAB

telephone 020 7973 3442

facsimile 020 7973 3443

web http://www.english-heritage.org. uk! education

• Historic Scotland Education Officer, Longmore House, Salisbury Place, Edinburgh EH9 ISH

telephone 0I31 668 8732

facsimile 0I31 668 8888

email Marion.Fay@scotland.gov.uk
web http://www;historic-scotland.gov.uk

• National Trust Education Office, 36 Queen Anne's Gate, London SWIH 9AS

telephone 020 7222 9251

facsimile 020 7222 5097

web http://www.nationaltrust.org.uk

• National Trust for Scotland, 5 Charlotte Square, Edinburgh EH2 4DU

telephone 0131 226 5922

web http://www.nts.org.uk

• Group for Education in Museums, Lynne Ashton, Membership Secretary, Guernsey
Museum and Art Gallery, Candie Gardens, St Peter Port, Guernsey GYI lUG

telephone 0I481 723688

facsimile 0I481 715177

email education@museum.guernsey.net
web http;//www.gem.org.uk

• Museums Association, 42 Clerkenwell Close, London ECIR OPA

telephone 020 7608 2933

• Council for Environmental Education, 94 London Street, Reading RGI 4SJ

telephone OIl8 950 2550

facsimile OIl8 959 1955

em ail info@cee.i-way.co.uk
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